Xamuel Bafiales

1 begin by addressing the question: why am I here and why are the prob-
lems of public education important to me?

grew up in California and have only attended public education. I
had many—and I do mean MANY—problems in the public educa-
tion system, (perhaps familiar to many here), such that, by the time I

— Was in my 1st year of high school, I was pushed out of the system, a
system that was short from being completely dreadful. In essence, I only
completed one year of formal high school.

What followed was a time of confusion and personal struggle, but
fortunately also a time of self-discipline and empowerment. After a diffi-
cult journey beginning with taking several classes at my local community

- college, while working two jobs simultaneously,

and also being involved in my community, I was ws Take
able to make my way to UC Berkeley. Given
my trajectory, sometimes I find it a miracle that
I am graduate student here at CAL, and being
at this university is a privilege indeed (albeit
one that involves many struggles, neverthe-
less). My path into this university is NOT com-
mon—BUT—unfortunately, my life experience
and challenges ARE. Many—and I do mean
MANY—young people of color, from working
class/poor/immigrant backgrounds, like myself,
are constantly pushed out of public schools (and other sectors of society).
The difference is that the majority do not find their way into institutions.
of higher education: instead, there are systematic routes that lead young
people of color towards the streets, into jobs that exploit or further mar-
ginalize them, prisons, and/or death.

Why is this the norm? What explains this? Perhaps we can address
this question by asking yet another question: what is it that people of color
have in common? -

One answer: we have a shared history of colonization from Western
Europe (by which we experience a dehumanizing process of racialization
in the US), and I want to address this since it relates to my concerns and
frustrations with current organizing efforts around what many have called
“the crisis” of public education.

The domination form Western Europe essentially involved two things:
the colonization of space and time. Space because the.rest of the world
outside of Western Europe was brutally and violently taken, the Americas
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- for example, where the people already here were seen as abstract beings—
‘in other words, inhuman. And the colonization of time in which Western

Europe placed itself at the forefront of owning history (thus, they were
now the “MODERN”), while the rest of the world was relegated to either
“the ancient” (like Asia, seen as possessing a history or great civiliza-
tions, but outdated or archaic), and other parts of the world were rendered
“primitive,” that is, out of time, or before time, without a history (like the
Americas and Africa).

Now, some would argue that there is no longer colonization since we
are no longer in “colonial” times. In a legal sense—that is, de jure—one
could argue this. However, many scholars argue that coloniality of power
continues to exist, which is the idea that the LOGIC of colonization is still
present. In other words, coloniality is another way to talk about the logic
of colonization still prevalent in contemporary society.

So, how does coloniality relate to my con-
cerns and frustrations with current organizing
efforts around what many have called “the cri-
sis” of public education? Well, it relates in that
I have found a coloniality of organizing taking
place guised under liberal/democratic politics
conducted in a typical modernist fashion. I will
explain. After the September 24th day of action,
when a diverse crowd of 5000 people showed
up at Sproul plaza, I saw organizing efforts by
a majority white, upper/middle-class mix of
socialist and liberals. They planned for a Cali-
fornia “statewide mobilizing conference” to take place on October 24 to
“save public education,” which in essence reflected the project of coloni-
zation of space and time. That is, what I saw (and experienced) was, the
coloniality of organizing.

All of a sudden, the discourse, the talks, and the organizing that took
place at lightning speed generally operated with the logic of coloniza-
tion. For example, the coloniality of organizing around “the crisis” with
regards to space: first, there was a disregard for the groups that are already
established on campus and have a long, sustained history of organizing.
Many of these groups are of color, and have been organizing around edu-
cational issues, such as affirmative action, for many years. In fact, student
of color organizing dates as far back as the late 1960s when the Third
World Liberation Front (twLF) organized around racial concerns with
public education—but all of this was as if it never existed.

Second, not only were people organizing in the general campus spaces
without giving respect to what had been done, or to the different groups
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e are very proud to present to you the first of two publications

that will be produced this Spring semester of 2010. We are at

a crossroad similar to the one in 1996. This was the year that
prop. 209 passed that restrained most working-class communities of color
from a higher education in California. We find ourselves at a time when
administrators use police brutality, along with the threat of fear, as seen
with the recent militarization of the UC Berkeley campus to shut us out.
We continue our struggle in solidarity with communities of color, broth-
ers and sisters of all colors, and hope you stay on the side of struggle for
public higher education.

This issue is a testament to the struggle of communities of color. Inside
it, you will find the struggle of the third world Liberation Front (twLF) to
create a Third World College and a relevant higher education. In the words
of our writers you will see their courage to stand, to speak, and act in this
struggle for social justice.

We are grateful to everyone who contributed their words and artwork
to this issue of La Voz de Berkeley. It is for this reason that we are here: to
give you a voz. For this purpose, we need your support for the upcoming
issue. We invite students and community members to contribute articles,
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poetry, and art to our next issue. Please send them via email. We humbly P @y
ask you to afford us the opportunity of being your voice, of being fu voz.
Sinceramente,
La Voz Staff :
. ‘ “La voz tambien es un arma.”
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WHERE DID OUR
MOVEMENT 6O?

Elma Martinez Padilla
UC Berkeley Undergraduate

ast semester I took a cinema course that focused on social
I ‘and political struggles in Latin America. Although I re-
ally enjoyed the course, it was hard to concentrate while
there Was so much turmoil on campus concerning the budget
cuts. I felt that we were losing our right to an affordable educa-
tion and found it hard to put anything before the fight to pro-
tect that right. During class discussions, we would talk about
Latin American struggles and the harsh realities that the people
depicted in the films faced. There was little or no connection
between these struggles and the student of color struggles we
are currently facing. It was until we saw Jorge Sanjines’ film E/
coraje del pueblo (1971), about a community of Bolivian miners
in San Juan, who decided to fight for basic human rights, that I
realized that we are all connected by one continuous struggle as
underprivileged people.
“Coraje” is one of those Spanish words that is impos-
sible to fully translate into English without losing its meaning
and power. It means both courage and anger and it is the perfect

word to describe the emotions of the people who have fought |

and continue to fight for their communities. At the beginning of

the film, Sanjines shows el pueblo, the common people, march- | 1

ing through the mountains towards the city with coraje only to
face a group of armed soldiers ready to kill them all. This com-
munity of miners faced death because they were being treated
as if they didn’t exist and therefore had nothing to lose. Like
Subcomandante Ramona said about the Zapatistas’ dangerous
fight for liberation, “for all intents and purposes we are already
dead, we meant absolutely nothing.” As students of color, we are
barely present on UC campuses and the budget cuts will only
eliminate more of us. It is for that reason that we must unite with
coraje and fight for our rights to have equitable and affordable
access to higher education. ‘
After watching this film I was ready to move forward,
ready to join all other students of coldr in a fight for our rights.
assumed that everyone felt the way I did, but I was wrong. When
classes were cancelled because of the walkout on September 24
and during the three day strike in November, some of my class-
mates were extremely upset. They said they had worked hard to
pay for their tuition only to lose hours of instruction because of
protestors. Other students of colors claimed that they couldn’t
get involved because they were part of apolitical organizations

and therefore couldn’t take a stand on any issue. Salvador Al- ®# @

e

lende once said, “To be a student and not a revolutionary is a
contradiction,” but my community manifests such contradic-
tm%l@' choosing to ignore the issue at hand. El pueblo is los-

ing 1ts"“%mss,umﬂ er e cation and closing their eyes

and covering their ears and mouths, refusing
to see, listen and speak up. We cannot con-
tinue to conform; it is this conformity
that will leave us behind.

Last semester while all of
this was going on, my mother,
who I hadn’t seen in eight
months, decided to come vis-
it me. When I explained to
her what was going on in
the University she couldn’t ®
understand why I cared so
much and she asked me not to
get involved. She told me to be grateful for =
being accepted into the University and not }
fight those who had given me this opportu-
nity. This is exactly what Bolivian miners, civil
rights activists, Zapatistas, and other who have chosen to
not to conform have heard, “Be grateful for what you have
been given by those above you and don’t fight them because
you will never win.” I’'m tired of this colonized mentality that
we shouldn’t step out of the line that has been drawn out for us,
that we must accept it as our fate and be thankful. I refuse to be
another student of color who sits back and watches as those at
the top take away our dreams, our access to higher education and
the gains we have made in the past forty years.

It has been forty years since the Third World Liberation
Front stood up and fought for us to be here— to have an Ethnic
Studies department, to have retention and recruitment centers,
and a Multicultural Community Center. All of these spaces are
suffering right now because of the cuts. El coraje del pueblo,
ends by stating “we are with you university student...el pueblo
in its entirety, to say with you, no more...” Around the world uni-
versity students have been the ones to demand changes and see
them through. We are celebrating 40 years of Ethnics Studies yet
we are in a situation where we are losing all that we’ve acquired
throughout people’s struggles. We need to stop celebrating what
our people did for us and truly honor them by protecting their
gains and finishing what they started for our future generations.
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A STEP IN THE RIGHT DIRECTION?
THE STRUGGLE CONTINUES...

“We are a mirror. We are here to see and be seen, for you to see us, for you to see yourself, for the other to see
himself in our image. We are here and we are a mirror. Not reality, just a reflection. Not light, but just reﬂected

ght. Not the road but _]ust a few steps. Not the guide, but just one of many paths which lead to the morning.”
- -Subcomandante Marcos || March 11, 2001, Mexico City
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Ricardo “Bearcardo” Gomez
UC Berkeley Undergraduate

hen I went back home this winter break I talk-
s ’s /- ed to one of my little cousins for the first time
in four years. The last time I had seen him
he was a scrawny little trouble maker who knew every
single cuss word and offensive phrase in both English
and Spanish, and deployed them every other second as
he terrorized his fellow cousins. Now, he is still scrawny,
but he’s calmed down a lot and is in middle school, the
age where I started talking to my relatives about college
and the UC’s A-G requirements. I reminded him that I’'m
in college and I asked him if he wanted to pursue a higher
education. Unlike some of my other cousins, he said that
he did. But when I asked him if he knew how to get into
college he said he didn’t have a clue.

I asked him if he knew about the UC system, the
system I attend, and he said that he did. He
read about the fee increases and how the UC

i sno longer affordable. On the outside, I
# responded by telling him what he needed
to know and that he too could attain a

higher education. On the inside,
my heart responded by breaking.

The only thing my little cousin

knew about higher education was
that he couldn’t afford to get one.

I had come back home after a se-
mester of protests and helping or-
ganize the September 24th Walk-
out and a Berkeley contingent to

the November UC Regents meeting

to find the very real effects of the bud-

get cuts on my own family. Low-income,
first generation, and students of color are be-

ing erased from our state’s public institutions of

higher education.

Then in January, Governor Arnold Schwarzeneg-

ger announced in State address that he will submit a

constitutional amendment to the California legislature
- “so that never again do we spend a greater percentage

of our money on prisons than on higher education.” In
addition, his proposed budget includes hundreds of mil-
lions of dollars in restorations to the UC, CSU, and CC
systems.

The governor’s chief of staff Susan Kennedy is quoted
in the New York Times saying, “those protests on the
U.C. campuses were -the tipping point. Our university
system is going to get the support it deserves.”

Last semester, together and across all levels of politi-
cization, from those who joined Facebook groups against
the cuts, to those who informed their friends of impeding
fee increases, to those who stood together in the thou-
sands at rallies. To those who staged sit-ins across the
state; those of us who stood for and did something for
what we believe in, forced the Governor’s hand. The
Governor did not suddenly realize the value of public
education after years of gutting it. The governor did not
realize the value of higher education just because some
well-connected person lobbied him, or because someone
sent him a letter. It was our collective effort that moved
him to change his mind. It was our work and determina-

rd

-

tion that set the example, Governor Schwarzenegger
was following our lead.

But my family is Mexican-American, and my
people have known since the Treaty of Guadalupe
Hidalgo, not to believe in words alone, at least not
those passed from above to those of us below.

Although many of us may welcome this change in
priorities, our struggles to protect the public good in
this state are far from over. We must remember that
words are only words. The battle against the cuts and
privatization, not only to the UC but to the public
sector as a whole, should not end when the rhetoric
from the top changes.

The same day that the Governor announced his
new-found respect for public higher education, the
CA Senate passed legislation that opened the door
for the privatization of our state’s public K-12 educa-
tion system, which will only intensify the inequality
and segregation that plagues it. Even within his plan
to increase funds for higher education, the governor
proposed to do so by privatizing the state’s bloated
prison system. This will establish the kind of private
correctional system that led to the brutal and fatal
beating of 14 year old Martin Lee Anderson at the
hands of correction facility camp guards in Florida.
This will establish the same kinds of logics used in
the inhumane detention camps that house thousands
of undocumented persons in the Southwest and
Southern United States.

Affordable higher education in California should
not come at the cost of dignity and life for others, the
vast majority of whom are low-income and people
of color. Those “others” are also us, -are also part of
the same struggle, but they wage that struggle in a
different institution.

We must mobilize. We now know that mass mo-
bilization, including actions that bring business as
usual to a screeching halt, really do work. This has
always been the case. Look back on history and pret-
ty much every right we currently enjoy--the end of
de jure segregation, the right to vote, ethnic studies,
disability rights, affirmative action, etc.--is a direct
result of direct action organizing. We need to keep it
up, and support each other.

There are always plenty of ways to make your
voice heard. Inform your friends, arm yourself with
ideas and information, organize your own actions
and coordinate your friends. I encourage you to take
part in and organize for the March 4th state-wide
Strike and Day of Action for Public Education. I also
encourage you to join the UC Berkeley text message
alert service, or create a group for your own campus,
if you are interested in being informed or-informing
others about actions in support of public education
(http:/freepubliceducation.org).

The governor’s reaction to our protests shows us
that our actions indeed matter. But he has, thus far,
only heard part of our message. Let us continue to
organize so our full voice is heard.

In Solidarity,
Ricardo “Bearcardo” Gomez
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that have been doing similar work, but these organizers were now
even entering spaces that people of color struggled to attain, like
the Multicultural Community Center (MCC), which came out of the
1999 2nd wave of the twLF struggle. Walking into the MCC I all of
sudden now see large groups of majority white people occupying this
space to have meetings. That is, the organizing infrastructure that
has been created by people of color, the history that has been carved
out with blood and struggle, and ultimately the players and people
themselves were rendered, abstract, invalid, and invisible. Even the
spaces people of color have struggled for are slowly taken over.

To highlight the coloniality of organizing around “the crisis” with
regards to time, suddenly after September 24, there was a tidal wave
of liberal discourse (clouded with socialist rhetoric) which claimed
that “this movement is historic”; that these “new” (majority middle-
class white) actors are “creating history!” In meetings, I have heard
over and over, “we are organizing the October 24 conference for the
rest of California.” When I interjected by questioning who this “we”
was, the response was changed to “I am organizing this movement
for the rest of California.” When I
interjected again to ask who this
“I” was, rather than taking this
opportunity to analyze this ques-
tion seriously, the question was
dismissed. Thus, rather than join-
ing sustained organizing efforts
that are already taking place, or
instead of reaching out to those
(people of color centered) groups
that have historically been strug-
gling around issues that concern
public education, this “new move-
ment” decided to take over. They
are now the heroes of time and the
rest of us are left to play “catch-
up,” left to ask for permission to
enter into their organizing arena.

Part of the logic of the co-
loniality of time and space manifests through the language of current
organizing. I hear problematic “universal” terms and principles like,
“we are building a mass democratic movement, we have to fight the
budget cuts, we are in crisis, one person equals one vote,” and lots of
talk about fighting, fighting, and fighting. Not to mention the fact that
I also hear the problematic discourse of racial inclusion: “We want
people of color in these spaces. If they aren’t here to vote, we can’t do
anything about that; I tell people of color to come, but they don’t show
up to our mass democratic meetings.”

Myself, along with other vocal people of color, raised several
racial/class concerns at these meetings/events. They were ignored.
They were raised again. They were dismissed. They were raised
again. They were granted 2 minutes at the following meeting. They
were raised again, they were granted 5 minutes at the following meet-
ing. In the end, our efforts seemed futile, and my energy was running
low as I hit a white-brick wall at a dead-end of a liberal movement that
does not want to deal with explicit race/class concerns. And, when
others do address these concerns, it is through an additive basis, and
not because they are integral to the movement.

So, generally speaking, how do people of color organize dif-
ferently? For one, people of color organize through a “we” conscious-
ness—that is, we are more attuned to the heterogeneity and intersec-
tionality within our racial/ethnic communities, and thus we organize
sustained movements based on groups—not just individuals. In other
words, the “we” consciousness makes it imperative that we have rela-
tionships not only among ourselves in a group but also with respective
communities at large. In fact, coalition-based/alliance organizing (or
similar models) has been critical in some movements. For example,
The Black Panther Party invited the Gay Liberation Front (GLF) to
take part in the September 1970 Revolutionary People’s Constitution-
al Convention, where Nine members of Third World Gay Liberation
and one lesbian member of GLF attended a planning meeting for the
convention that summer.

-
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Second, based on the several years of experience as an orga-
nizer, I argue that a general organizing method for people of color is
based on a politics of decolonization. What is decolonization? One
way to explain decolonization is that if is an intervention where the
reconfiguration, reconstitution, and transformation of power, being,
and knowledge becomes imperative. This calls for another way of
conceiving the state, politics, economy, identity, worldview, history,
epistemology, knowledge production, and ultimately humanity, and
the many ethnic “power” movements of the late 1960s are examples
of this decolonizing politics.

Thus, the “crisis” that many currently refer to in relation to
public education, from a decolonizing perspective, really began when
Western Europe initiated mass colonization, and the inception of
mass public education during the industrial era was reflective of an
always already unjust, faulty, and straight-up hypocritical democracy
that claims that (individual) voting is the means to representing an
equal voice. “Budget cuts” translates to the further exclusion of many
working class/person of color at this university, and a “mass demo-
cratic movement” really means a
deceitful liberal form of accepted
racism and classism. According to
a liberal perspective, the concern
is mainly with budget cuts, with
“saving public education,” in oth-
i er words, mostly concerned with
| reform. People of color, through
# decolonizing organizing methods,
demand, instead, to reconfigure,
reconstitute, and ultimately trans-
form public education altogether.
Frankly, I am not interested in “sav-
ing” that public education system
that pushed me out in high school,
| and the same system that continues
\ to push out many people of color
& from the university. Also, through
a decolonizing methodology in or-
ganizing opens up the possibility to forge connections to other move-
ments, such as those organized around immigrant rights, ending cur-
rent wars, or with prison abolitionism.

The beauty of decolonizing as a people of color organizing
methodology is that it is about a principle that is not strictly tied to
DNA/ethno-racial composition. One example of this is Richard Aoki
who was a black panther of Japanese descent. By the same principle,
this is why there are people of color who have little problem organiz-
ing in the aforementioned problematic white-middle class spaces, and
in turn, why you can have white people who are not comfortable in
those spaces because they too embody a decolonial practice in their or-
ganizing. In other words, when considering decolonizing as principle
method of people of color organizing, it’s not a question if “whites”
can be allies, but whether they embody a decolonizing worldview,
which, in turn, aligns them to people of color decolonizing efforts.

Related to decolonizing principles, I want to talk about some-
thing extremely central to this. This is the principal of love. Love is
central to the decolonizing methodology in organizing—that is, de-
colonizing cannot be successful if love is not integral to this project.
I am not talking about the liberal conception of love that pretends that
“we are the world, we can all hold hands, we can all be equal.” I am
talking conceptions of decolonial love like scholar Chela Sandoval’s
describes. This is defined by affiliation, attraction, and blending,
where, despite differences, relations are nonetheless created, fostered,
and sustained and nurtured, and where accountability, responsibility,
and listening, and receptive generosity serve as the base. I am talking
about the decolonial love that creates the bridges that cross borders—
the ones that Queer Chicana theorist Gloria Anzaldua advocated for.
I am talking about the decolonial love and understanding that Black
scholar Frantz Fanon argued would rupture the perverted logic of col-
onization so that we re-humanize again.

September 24th walkout, sit-in on Telegraph and Bancroft. Photo by Jorge M. Gonzalez.

Continues on pg. 12
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FORTIETH AIIIVERSARY 0
ETHNIC STUDIES'

Forthcoming from Duke University Press in 4 Xicana Codex of Changing Consciousness — A Decade of Discourse, 2011.

Cherrie L. Moraga

orty years is a long time. Forty years ago, there were true activist
visionaries and mass movements to enact those visions. Forty
years ago, there was the recently murdered Martin Luther King,
the also assassinated Malcolm X, the emergent Black lesbian
poet Audre Lorde. There was a Cesar Chavez and a viable Farm Workers
Movement, propped up by the agit-prop of a teatro para un movimiento
campesino. There was soon to be the Stonewall Rebellion (forty years
old this June) on one coast; and a year later on the opposite coast, the
Chicano Moratorium, which cul-
minated in the murder of Journalist
Ruben Salazar by the Los Angeles
police. At the same time Filipino
Americans held firm in a nine-year
anti-eviction campaign in support of
their elders in San Francisco’s Ma-
nilatown International Hotel. Forty
years ago, there was a military draft,
which people of conscienced op-
position to the Vietnam War could
resist, not the mercenary military
apparatus we witness today. On
November 20, forty years ago, the
American Indian Movement began
a nineteen-month occupation of Al-
catraz Island.
Forty years ago, revolution

was on the mind of all Americans, ’ &

Third World Liberation Front strike, 1969. Manuel Delgado (center) was a leader
tive. How could it otherwise as it in the Mexican American Students Confederation, one of the four groups that
banded together to form the Third World Liberation Front. Their demands for an

e o autonomous Third World College resulted in the formation of the Ethnic Studies
Boycott Grapes!” beneath protes Department. [Source from lib.berkeley.edu]

even the most timid and conserva-
reflected off brown faces, shouting]

placards on every other Los Angeles

street corner. It exploded in Agent Orange Technicolor and in the napalm
droppings onto Southeast Asian jungles and villages displayed on evening
news. It slept in the burnt rubble of a ghetto liquor stores after a black
night’s black rebellion.

Like so many of my generation, coming of age in those times, I
had imagined that by 2009 the seeds of radical transformation that had
been sown in the fields of such struggle would have by now sprouted into
fully coalesced people of color self-sustaining communities -- con voz y
vota — throughout the country. Of course, forty years ago we could never
have accounted for a technological revolution, which helped elect the first
Black president. Nor could we have anticipated the current state of glo-
balization and the corporate privatization of the planet, including its most
precious resource, water. We did not predict global warming forty years
ago. Pity that we had not.

“Back in the day” . . . I am sure you students are tired of hearing
about it — from your aging professors and your still bearded Uncle Chato
— beer in one hand, television remote in the other. But I do not wax nos-
talgic about forty years ago. I use it as a point of critical departure in order
to ask, what happened to people of color movement? 1 am here to echo the
words of the late Richard Aoki, a Sansei Black panther and activist in the
Third World Liberation Front, which birthed Ethnic Stud
ies, when he stated: “We didn’t lose in the sixties, we just didn’t finish the
job.”!

* This essay was originally presenting at the 2009 Ethnic Studies Department Com-
mencement on May 15 at the Zellerbach Playhouse, UC Berkeley. It drew in part from
remarks made at the Future of Minority Studies symposium at Spelman College in Sep-
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As recently as last weekend, I was present when veterano Chicano

teatrista, Luis Valdez, nearing seventy, spoke -- his voice voluminous with
rage -- against this country’s continual denial of its entrenched racism.?
He indicted a deluded America that imagined that with a black man in
the white house the country had eradicated racism, even as we stand by
and witness the most flagrant human rights abuses leveled against the
Mexican immigrant. Anti-Mexican sentiment is justified in the face of
weakening economic system and threats of international contagion.> But
what disease is the Mexican immigrant passing across the border except
the illness of impoverished dislocation engineered by the corrupt treaties
between governments fueled by corpo-
rate interest? We are no better off than
we were forty years ago in terms of the
racialization of poverty.
Why?  What happened
U.S. Third World Movement besides
cointelpro?* By the 1980s and the elec-
tion of Ronald Reagan to the White
House, we had failed to sustain the mass
movements generated in the late 1960s.
The same man, who as governor of Cali-
fornia had called in troops to repel the
i Third World student strikes on this very
campus in 1969, initiated “Reaganom-
ics” as President. His administration’s
infamous “trickle-down” economic the-
ory laid the groundwork for the corpo-
rate welfare state we suffer today.

I confess that my naiveté (or is a
poet s longing?) resurfaced in the last
months of the Bush Regime, when I had
hoped -- as I had after 9/11 -- that the
country’s imminent economic collapse

would provide our legislators and us with
a second chance at national self-reflection. Was it too much expect that
the most militarized profit-hungry nation in the world might take a few
weeks, months, or even years to reevaluate the fundamental problems
with a unregulated globalized market economy? One might have begun
the inquiry by asking a Mixtec day laborer in front of the Kragen’s Auto
Supply in the Fruitvale Barrio what had become of his plot of maize in
Oaxaca since the implementation of NAFTA.

Hypocritically, right-wingers called Obama a socialist, even as the
Bush Administration nationalized the losses of Corporate America. Still,
Obama, made no protest against the “bail out.” Along with the rest of our
national legislators, he picked up the congressional shovel to dig the rich
man out of the grave of his own greed, while all along we were told that
tember 19, 2008. I had presented with M. Jacqui Alexander on the subject of women of

to our

h

color feminism in the academy and its current distance from activist engagement.

1. Born in 1938, Ricard Aoki was an Oakland-based Japanese American who served as
a key leader in the Third World Liberation Front Strike to form a Third World College
at UC Berkeley. During World War II he and his family had been interned in a camp in

Topaz, Utah. Aoki died three months before this address on March 15, 2009.

2. Luis Valdez spoke at the Retirement Celebration for Chicano Theater Historian, Pro-
fessor Jorge Huerta at the Potiker Theater, UC San Diego.

3. The disease, of course, referred to here is colloquially called, the “swine flu,” now the
HIN1 virus. The 2009 outbreak of this influenza was believed to have originated from
pig farms in Mexico, and further aggravated anti-Mexican immigrant sentiment by fears
of contagion in the United States.

4. Cointelpro is an acronym for FBI counterintelligence programs, which operated from
1956 to 1971. Cointelpro infiltrated politically dissident organizations in the effort to
discredit, subvert, and ultimately dismantle them. These included socialist, communist,
civil rights, Black Power, Chicano, Native and women’s movement groups.
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the death of capitalism would mean the death of us. But wasn’t this the
economic collapse for which we critics of Corporate America had been
waiting? The threatened failure of the U.S. economy sent First World and
dependent Third World economies spiraling into an inevitable downspin.
Marx had predicted as much. Did not this international earthquake in the
fault-line of transnational pirateering offer our nation the opportunity for
foundational economic reconstruction?

The cure-all notion that the way to save the economy is to get
Americans “buying” again — at all costs -- is at its base, antithetical to any
common sense understanding of long-term economic and environmental
sustainability. One might remember that after 9/11 we were told the same
thing -- that buying was the most patriotic thing we could do. Still, even
after the bail-outs, that so-called spending money (which would be bet-
ter secured by viable employment) has failed to “trickle down” to Main
Street as promised. Meanwhile, Wall Street recovers its losses and ruth-
lessly continues the business of profit as usual.

We don’t need more cars, more vacation homes, more suburban
four-bedroom-plus-family-room-plus-three-car-garage-single-family
dwellings devouring what little green space left surrounding our major
cities. Nor do we need the impossible mortgages and debt that accompany
them. We need truly effective mass transit systems linking metropolitan
areas and railways linking regions. We need affordable, built-to-last fuel-
efficient housing for everyone, that makes rent-
ing and group ownership a stable and attractive
alternative to the individual property mortgage.

We need a national health care program and a
reconstituted public education system — from ‘-
pre-school to ph.d. In short, we need to recon-
struct the “American Dream” so that it is en-
vironmentally responsible and ethically sound, ...~
built upon the idea of reciprocity among com-
munity members and their environment, instead'

of an alienated individual consumerism.

What happened to our movement? The
current economic crisis makes its patently evi-" 48
dent. It was literally bought off. As graduates,s ¢
you came of age in a time where for at least ajiis
quarter century consumerism had been unequiv-|
ocally conflated with citizenship. You havels
gleaned no other message from the mass media,
except to maintain your individual freedom by
maintaining the ‘free enterprise’ of those who
have enslaved you to this new American eth-
ic. What the Declaration of Independence de-
scribed as an unalienable right — “the pursuit of}
Happiness” -- has been reconfigured within the
popular imagination as the ‘pursuit of purchas-
ing power.” Even the so-called public universi

system, which cost you considerably to attend, VRERIEINEE Upper Sproul. Photo by Jorge M. Gonzalez.

is being sustained by corporate interests and
ethics of competitive privatization. So, in many
ways you are not to blame, but you are responsible because it will be up
to your generation and those that follow to literally stop passing the buck
to the rich guys.

What is our response as progressives to these times of economic
upheaval? Do we look to Corporate America to protect our rights and
our pocketbooks, to define our family life styles and educate our children,
even after the ruling class betrayed its own ever-trusting middle-class by
robbing it of a lifetime of savings and the homes they were programmed
to purchase? Where is the protest?

In having the great privilege to speak to you, graduates, what I want
to say to you is that the change mandated by true political consciousness
requires confrontation with power through organized activism. There is
no other way to achieve it. We do not forget that Ethnic Studies was the
compromise to the TWLF’s demands; that the original struggle called for
the establishment of an autonomous Third World College. As people liv-
ing in what Rodolfo Acuiia called “Occupied America,” we never wanted
mere inclusion in the education systems of Euro-America; we wanted
to create curriculum where our ethnicities’ histories, philosophies, reli-
gions, sciences and technologies, cultural values and aesthetics served as
the grounding point to interpret and intersect with Europe, Euro-America
and other cultures of the world. Without an equitable playing field, which
can only be realized through autonomy, what does integration achieve?
The original founders of the concept of a Third World College probably
could have predicted the outcome of the required compromise of an Eth-
nic Studies Department: the gradual erosion of the cultural integrity of

our studies, a less than complete investigation of own theories of knowl-
edge, and the institutional devaluation of street knowledge” honed from
direct social activism. Ethnic Studies did not mean merely training our-
selves to be translators between our home cultures and the United States
Academy; and yet, perhaps that is what it has become.

Malinche, my sister-translator — who imagined those ships on the
horizon, contained a new day. Only to reveal with history that they prof-
fered the demise of all that she had known as people.

It has taken me years to figure out that my resistance to many aca-
demic considerations, especially the framing of ethnic studies within the
context of postmoderism, is that so many people of color — even here in
the United States -- have never been a full members of modern society;
that many of us were born and/or raised with some other source within us
that summoned us to the page, the poem, the protest; that we held other
ways of knowing that modernity did not reflect; that we were, in fact,
without the language to articulate it.3

By the late 1970s, women of color activist-writers began a search
for that language, a way to create theory out of-the conditions of our
lives in the plain effort to improve women of color lives. We were re-
sponding, critically and in political practice, to the impositions of a post-
industrialized (post) modern nation-state that we knew instinctually and
- experientially did not completely locate us. This
approach drastically changed the face of ethnic
studies as it intersected with feminism and queer
issues, which had also emerged from political
movement.

Then something got lost for us along the
way, I think. I, for one, lost a thread of connec-
tion somewhere along the way. Perhaps I, too,
was one of those for a time, who, as Jacqui Al-
exander puts, “had journeyed far in the mistaken
belief that books were the dwelling place of wis-
dom.” (“Pedagogies,”289) As ayoung woman,
I had once imagined a newly emergent body of
radical feminists of color activists-thinkers in
the teaching fields of América. But, now ... ?
Now I have come to believe that the majority of
“minority”® scholars are in conversation with
the Imperial West first, even if in the effort to
* distinguish themselves from the West. A para-
dox most academics may be forced to suffer.’
I confess for a time | stopped reading anything
the academy might consider “theory.” I wan-
dered, often alone, or with a handful of others,
in search of ideas outside the (mentally) gated
communities of the University. 1 found them
in the writings of the repressed bodies of young
people, in the mad sculpture and paintings of a
Xicana Indigena lesbian, in the impossible sac-
rifice of mothering, in the pronouncements of
tribal leaders, as much as in my own mother’s lucidity in the torment of
dementia.

This was Bridge’s hope, to make theory like that, from the flesh
of the “discontents” of modernity. I am still a citizen of that place. For
us, there is no post-modern, no post-colonial — in the literally sense of
those words -- for we remain so colonized from within and without, and
especially and specifically as mujeres. We unwittingly continue to do
the white man’s bidding. Not all of us, no. But all of us have to struggle
against a profound internalized colonization. Of her own journey as a
writer Jacqui Alexander writes, “She could no longer rely on what was
written in books to convey or even arrive at truth.” (“Pedagogies,” 315)
Indeed, the lessons we learned from a world without letter — that female
and “colored” inheritance — are almost lost to us, as we continue to put

more empty words between ourselves and memory.
© 2009 by Cherrie L. Moraga Continues on pg. 13

5. These ‘knowings,” of course, often have to do with sacred knowledges, which (post)
modernity dismisses as “tradition.” M. Jacqui Alexander writes: “Yet, it is not only that
(post)modernity’s secularism renders the Sacred as tradition, but it is also that tradition,
understood as an extreme alterity, is always made to reside elsewhere and denied entry
into the modern.” (“Pedagogies,” 296)

6. “Minority” in the context of academia.

7. Gloria Anzaldua’s works serves as an effective counterpoint in this regard. In The
Gloria Anzaldta Reader, she discusses how her ideas were often considered derivative
of theorists such as Foucault, Derrida and the French Feminists. Gloria retorts I hadn’t
read them” and goes on to point out how *“Third World women were quintessential of
‘the postmodern condition,” which Chela Sandoval corroborates in Methodology of the
Oppressed.
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Nelson Maldonado-Torres !

“It is from our shared identity as the systemic set of
negative Ontological Others and from our comple-
mentary systemic role that we can derive potentially
innovative contributions to the de-objectification of
our present systems of theoretical absolutism and to
the urgently needed transformation of our present
episteme and its now objectified mode of rationalistic
knowledge.... To disenchant discourse will therefore
be to desacralize our ‘cultures’ and their systems of
rationality by setting upon our literary and cultural
heritages and their orders of discourse rather than by
continuing to adapt to their generating premises and
non-conscious systems of inference as we do now.”
Sylvia Wynter. “On Disenchanting Minority Dis-
course: ‘Minority’ Literary Criticism and Beyond.”

“We find hate and revolution is being taught in their

books....” “We found a denigration and disparagement

of American values and a subversion of our history.”
Laura Leighton, Tucson Resident commenting
about books taught in a Raza Studies Program in
Arizona (April 2008).

“I think that the only efficient and emancipatory way
to confront neoliberal globalization is to oppose it
with an alternative, counter-hegemonic globalization.
Counter-hegemonic globalization of the university-
as-public-good means that the national reforms of the
public university must reflect a country project cen-
tered on policy choices that consider the country’s
insertion in increasingly transnational contexts of
knowledge production and distribution.... The reform
must be focused on responding positively to the social
demands for the radical democratizing of the univer-
sity, putting an end to the history of exclusion of social
groups and their knowledges for which the university
has been responsible for a long time, starting long be-
fore the current phase of capitalist globalization.”
Boaventura de Sousa Santos. “The University of
the 21st Century: Toward a Democratic and Eman-
cipatory University Reform.”

e are celebrating 40 years of Ethnic Stud-

ies as a field in the academy and this pro-

vides a motivation to think about the past,

present, and future of the field. Any reflec-
tion about what Ethnic Studies is and should be must be
grounded on an account of its peculiar origin and mission.
It should begin with the recognition that Ethnic Studies is
an exceptional intellectual space and institutional forma-
tion in the Western Academy that to a large extent became
institutionalized in spite of, instead of because of, main-
stream work done in the traditional letters and sciences—
including English, Sociology, Political Science, and Area
Studies to name only some of the more obviously con-
nected with Ethnic Studies.

Just like Black Studies and Women’s Studies,
Ethnic Studies became an official part of academia because
of social and political pressures arising from social move-
ments of marginalized and excluded peoples. This is one
reason why when reflecting about Ethnic Studies, it is im-
portant to have Black Studies (and African American and
Africana Studies) as well as Women’s Studies (as well as
Gender and Women’s Studies) very much in mind. They
arguably have a unique and special affinity, and could be
all considered emancipatory fields or sciences.
Black Studies, Ethnic Studies, and Women’s

Studies emerged in 1968, 1969, and 1970, respectively. It
is often said that they are children of the 1960s, and that
is to some extent true, since, for instance, the 60’s were
an important moment of consciousness raising and change
that involved the spread and strength of discourses of mi-
noritized populations that inspired the groups that came
for the defense of Ethnic Studies. It is also true that in
the late 1960°s, the Third World Liberation Fronts at San
Francisco State University and UC Berkeley, among simi-
lar groups in other campuses challenged the exclusion of
bodies of color and the histories, cultures, and knowledges
that were important to or were an intrinsic part of those
1, Nelson Maldonado-Torres is Associate Professor of
Ethnic Studies at the University of California, Berkeley.
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communities. This was a demand not only for desegregat-
ing the space of the university, but also for decolonizing
the methods and presuppositions of what counts as valid
and adequate knowledge.

The demand for a Third World College was argu-
ably an expression of that desire, of aiming to advance and
still incomplete project of decolonization. But whenever
the Third World College is mentioned it is typically coun-
tered with the judgment that this is, just like Ethnic Stud-
ies itself, an anachronistic space that only made sense in
the turbulent and excessive context of the late sixties. The
irony in the judgment of those who see the ideal behind the
notion of a Third World College as anachronistic or passé

_is that they often make it without questioning the extent to

which they remain loyal to a model of knowledge produc-
tion based, not on 1960s upheavals and critical thought,
but in 19th century epistemologies and in a model of the
university that emerged in a context of renewed imperial-
ism, and of racist, sexist, and homophobic national con-
structions and expansions.

The Third World College has represented for a
number of communities of colored in the second part of
the twentieth-century and still in the twenty-first century,
something similar to what the modern research university
based on insights from Kant and Humboldt represented for
Europeans-in the 19th century: the affirmation of the value
of the human and a rejection of a concept of education that
is limited by dogma. But while Europeans were primar-
ily concerned with legitimizing scientific truth, combating
religious dogma, and defining the human as a projection

of themselves, people of color who fought for the Third -

World College were more interested in exorcizing still ex-
isting racist and dehumanizing ideas that found a comfort-
able space in the 19th century sciences and the emerging
university model, which is the one that is still dominant
now. In that sense, the Third World College is, perhaps
more than anything, not a relic from a radical past, but
an unfinished project that envisions the decolonization of
knowledge and of our very idea of the human.

However, as much as Ethnic Studies and the
Third World College have to be understood in relation to
the achievements of the 1960s, including the powerful co-
alitional and inter-relational spirit of the Third World Lib-
eration Fronts at SFSU and UCB, it is not true that Ethnic
Studies is just the product of the 60°s. In fields such as
African American Studies, for instance, the most quoted
scholars wrote much of their work well before the 1960s.
W.E.B. Du Bois classic The Souls of Black Folk, for in-
stance, was published in 1903, and Anna Julia Cooper had
already defended a doctoral dissertation on The Attitude of
France on the Question of Slavery Between 1789 and 1848
in 1925. Also, a considerable amount of the ideas that ani-
mated U.S. Third World nationalism in the 1960’s came

' from decolonization movements in the Third World from

the 1940°s and even before until the early 1960’s. Ethnic
Studies and the Third World College represent a very im-
portant moment, but a moment only nonetheless, in a very
long struggle by different communities of color to critique
and rethink the basis of the systems of dominaion that they
have encountered since the last five hundred years.

Also, just like some fundamental ideas in Ethnic

Studies originated well before the 1960’s, others only be-
came more centra] to the field after that decade. Such is
the case, for instance, with the critique of women of color
feminists of the patriarchalism implied in mainstream ver-
sions of ethno-racial nationalisms, and their simultaneous
critique of white women feminism, typically anchored in
Women’s Studies departments. There were surely impor-
tant limits in the practices and demands of multiple groups
in the 1960s. Some of them could be explained in terms
of commitments to still limited ideas of the human, and
others to lack of awareness about the full extent’? of the
challenges to society and the academy that were finding a
strong voice then. Sylvia Wynter warns us that

because of our non-consciousness of the real dimen-
sions of what we were about [in the 1960’s and early
70°s], we asked at first only to be incorporated into the
normative order of the present organization of knowl-
edge as add-ons, so to speak. We became entrapped,
as aresult, in... enclaves labeled ‘ethnic’ and ‘gender’
and/or ‘minority studies.” These enclaves then func-
tioned, as David Bradley notes, infer alia, to exempt
English Departments from having to alter their existing
definition of American literatures. Even more, these
enclaves functioned to exempt the callers for the new
studies from taking cognizance of the anomaly that
confronted us, with respect to a definition of American
literature which lawlikely functioned to exclude not
only Blacks, but all the other groups whose “diverse
modalities of protest” in the 1960’s and 1970’s had
fueled the call for new studies. [“The Ceremony Must
be Found: After Humanism,” boundary 2, vol. 12, no.
3 (Spring-Autumn 1984), pages 37-38]

If, according to Wynter, ethnic studies scholars “became
entrapped” by the institutionalization of ethnic studies
in the Western academy, then how are we to break with
such entrapment and give a more consistent expression to
decolonial heresy and the new form of studia humanitas
that are part of it. I think that the main responsible for
the creation of ethnic studies, the Third World Liberation
Front, had a sense of these imperatives when they called
not actually for compartmentalized enclaves called depart-
ments, but for an entire new school of third world studies:
the third world college. The goal for some of the leaders
was, of course, not only to secure a relatively autonomous
space for intellectuals committed with the project of social
and epistemological decolonization to advance and test
their ideas.in continued dialogue, but to facilitate the de-
colonization of the entire university, its disciplines, meth-
ods, and fields of knowledge. In that sense we can under-
stand Ethnic Studies not just as an interdisciplinary area
in the modern research university, but, ultimately, as an
alternate model of what is to be an university—even when
many of those who occupy that space may not necessarily
conceive it in that way. The long history of resistance to
Ethnic Studies testifies not only to remnants of racism in
the academy, but also to a struggle for paradigmatic nor-
mativity. To exist, Ethnic Studies must be included as a
field in the existing model of the university, and the more
that Ethnic Studies activist-scholars insist in the more fun-
damental project of decolonizing the academy, the more
they are read as irrational and anachronic figures who are
only driven by the worst kind of identity politics.

It was to be expected then that Ethnic Studies
(which, if understood as I am describing them should be
rather called Decolonial Studies, or Decolonial Frame-
works and Practices) have grown in a very contested and
hostile territory. Leaders in these areas are often said to
have no rigor, and are portrayed as representatives of the
worst kind of sectarian identity politics. They and the so-
cial movements that led to the creation of the spaces that
they occupy today are often referred to as excessive and
obsolete: skeletons of an old era that the nation and con-
temporary scholarship in the traditional departments have
fundamentally overcome or superseded.

One of the reasons why it is important to honor
and celebrate Ethnic Studies and related fields, is that the
traditional accusations of Black Studies, Ethnic Studies,
and Women’s Studies are remerging very strongly today

in what has become an age of imprisonment, trafficking of
2. Sylvia Wynter, “The Ceremony Must be Found: After Hu-
manism,” boundary 2, vol. 12, no. 3 (Spring-Autumn 1984):
37-38. .




women and “feminicides,” and war against immigration
and “terror,” among other long-standing dehumanizing
practices such as the denial of sovereignty to indigenous
peoples and the implementation of neo-colonial condi-
tions of dependency throughout the globe. For example, a
- propos of disciplinary actions on Ethnic Studies professor
Ward Churchill, who went through what many consider an
unfair review process after the conservative media focused
on comments that he made in the context of 9/11, a colum-
nist in the Los Angeles Times referred to Ethnic Studies
faculty in general as the worst offenders in academia, “cra-
ven emotional warriors in the arena of identity politics,”
whose “scholarship wasn’t tested in the highstakes, high
profile competition that hones other academic and fields.”
They and others who find a place in comparative litera-
ture and gender studies departments and programs are
“academia’s hidden crackpots.” More recently, in April
3. Gregory Rodriguez, “Academia’s Hidden Crakpots,”
in Los Angeles Times (July 30th, 2007). See http://www.

latimes.com/news/opinion/la-oe-rodriguez30jul30,0,7719652.
column?coll=la-opinion-rightrail [consulted on May 9, 2008].

Jennie Marie Luna [Reprinted from April 1997, Vol. 6 Issue 4]

round the world, the people are feeling the un-

rest and need to uprise. The passing of Proposi-

tion 209 and the subsequent protests must be

viewed as part of that current world struggle.
Every movement that is occurring is a sign that the people
are in distress and will not be silenced.

After an arduous campaign against 209 by student
and community organizations that spent months prior to
the vote walking precinct, phone banking and rallying, the
passage felt like another defeat after Proposition 187. This
second time around, though, the cause to mobilize became
only stronger and more firm.

When it was somewhat confirmed that 209 was in-
deed going to pass, student activists form the University of
California at Berkeley got the word out that students were
going to gather at Casa Joaquin Murrieta, the independent
Xicano Co-op housing facility near the Berkeley campus.

Over 60 student organizers and leaders crammed
the Co-op’s living room, including students from Casa
Joaquin Murrieta, MEChA (Movimiento Estudiantil Chi-
cano de Aztlan) and Students Against 209. After brain-
storming and generating a plan, the house began to fill with
activity as students painted banners and posters, wrote lists
of supplies, and typed demands and press releases. The or-
ganizing and planning was carried out by a diverse group
of students with different backgrounds, yet the same cause
and desire to maintain Affirmative Action.

The following day, time was crucial. As thou-

sands gathered on Sproul Plaza to rally and protest in op~

position of 209, police had riot gear prepared and ready
in department quarters. After a rally filled with speakers,
songs and chants, the protest took on the streets, stopping
traffic, blocking intersections, and eventually leading the
police to believe that they were going to take on the free-
way. Unbeknownst the police and even to some protesters,
there was no intention to even attempt taking on a freeway.
Rather, the plan was taking place back at the Campanile
Clock Tower on campus.

Student protesters had strategically planned to en-
ter the Campanile tower during regular business hours with
the intention of civil disobedience by chaining their bodies
to the tower and declaring an occupation. These Berkeley
students chained included Maria Brenes, Evangelina Ca-
marena, Jennie Luna, Maritza Madrigal, and José Palafox.
The others who helped in the chaining and occupation were
Solis Aguilera, Jests Barraza, and Kahlil Jacobs-Fantauzzi.
The police and the rest of the Berkeley community were
completely unaware that this was going on, due to the
quick planning and ability to keep it all on the under.

The marchers could be viewed at the top of the
tower as they made their way back to support and defend
those chained atop. As the announcement was made as to
what was going on it became clear why the Campanile Tow-
er was the perfect place to protest and occupy. The tower,
being a symbol representing the University, had become an
ivory tower of elitism and exclusionism. Protesters defied

" the passage of 209 and had declared the occupation to be an
act of resistance and reclamation.

* The protesters chained had also made a commit-
ment to fast the evening before in order to purify their bod-
ies and strengthen their spirits. The tower, which stands
on top of Ohlone land, stores within its walls the bones
of many Native/Indigenous people. The chained protesters,
who are all Xicano, wanted to recognize this fact in order to
make the point that the University only wants these people
when they are dead and not when they are alive. Demand-
ing respect for the land, its people and the many broken

% % S % 5

A o b ol o

2008, a Raza Studies program in Arizona was accused of economic recession, and of furious neoliberal policies that
selecting books for its classes that allegedly promote hate seek the privatization of public services and goods.
and revolution, as well as denigrate “American values” The 40 years anniversary of Black Studies, Ethnic
and subvert “our history.” Arizona politicians quickly re- Studies, and Women’s Studies, their common origin in so-
sponded with a legislation that sought to take state funding cial movements, and the common situation in which they find
away from courses that “denigrate American values and themselves today offer an opportunity to pay more attention
the teachings of Western civilization.” The legislation to the linkages and initiatives for contact and cross-fertiliza-
also targeted student groups and associations that use race tion that have existed throughout their history. These link-
or ethnicity as a criterion for their organization (such as ages have largely been prompted by women of color, who
MEChA, and others). » often occupy and challenge more than one of these spaces at
It is often said that “Ethnic Studies are well, but the same time, and by many scholars who have done serious
ethnic communities are doing badly.” Instead, I suggest Work in more than one area of scholarship in ethnic studies.
that their fate is intimately related, and that neither one Instead of considering these initiatives as the exception, it is
nor the other is doing very well today. They are both com- Possible to build from them to continue the path of unfinished
munities at risk that face old and new forms of discrimi- decolonization, and the deracialization, and depatriarchaliza-
nation by emerging uncritical patriotisms and liberal dis- tion of knowledgt‘: and society which is undoubte.:dly what ap-
courses in a moment of war, rapid demographic change, Pears so 1Ehreatemng to many today. The unﬁmshe(! project
A% 0E L Moiure Backs ‘American Valies' in. of the Third World College cannot be encapsulated in a few
 State Schools,” in Bast Valley Tribune (April 16, 2008). See lines, but, in addition to what I have indicated above, it argu-
http://www.eastvalleytribune.com/story/114048 [consulted on  ably has to be at least in some form conceived as an effort
May 9. 2008]. to make academic knowledge more relevant to the lives of
communities in struggle, as a critical and inventive rethinking
of our-most fundamental concepts and presuppositions, and
as a serious attempt to link and mobilize multiple subaltern
knowledges in the direction of producing a counter-hegemon-
ic globalization. These are all 21st century tasks.

treaties, protesters demanded the genocide end, beginning
with 209. The occupation became not only political, but
a spiritual struggle as well. What the protesters were do-
ing was no different than what warriors for justice around
were trying to do: defend their people, protect their land
and human rights. As protesters spent the night at the cam-
panile, they began to share their stories and even though
each person was of a different background, each one could
relate to the other. The entire group would go from chant-
ing songs related to the struggles in South Africa to singing
traditional songs of the farmworker and labor movements.
This in itself showed the world struggles beginning to unify
as one larger struggle of the people as a whole.

Protesters realizing that they were not going to be
asked to leave, made themselves comfortable on top and
bottom of the tower. Protesters made sure to block the in-
side and outside entrance to the campanile. Communica-
tion from those chained on top to organizers on the bottom
was made by cell phones, pagers, and walkie talkies.

Two university vice chancellors took the time to
visit, listen to the demands and attempt to negotiate with
the chained students. They were the only administrators to
actually check on the well being of the students.

Amazingly enough, the thousands of protesters
remained as long as they could. Many brought food and
blankets, others kept the spirits up through songs, chants,
and words of encouragement. Since the elevators had been
shut down, students who climbed to the top came to play
and ring the tower bells or join in drum songs.

Several hundred remained overnight as the peace-
ful occupation continued. This peace did not last. At ap-
proximately 5:30 in the morning, the police began to disrupt
and end the occupation. Students who had been sleeping
were surprised by such a rude awakening. Without an of-
ficial warning for disbursement, police began to clear the
way and move protesters to the side.

Students hung on as long as they could and chant-
ed, “No Violence!” repeatedly as police used pain-hold
tactics, and what most would consider excessive force, to
get protestors to move. After two protestors pairs of glasses
had been smashed, a wheelchair had been broken with the
person pushed off, and someone’s scratched eye was bleed-
ing, police officers used enough force to get protestors out
of the way to finish the arrests that had already begun. By
the time the officers reached the top, protestors drummed,
singing, “Through my people speaks the spirit, the spirit
never dies.” After reading the demands aloud, the officers
gave the protesters at the top of the campanile, one last op-
portunity to leave, then arrested them after breaking the
chains.

The protestors continued throughout the day, dis-
rupting classes, demanding air time on the campus radio
station, ripping apart the “Daily Californian” which had en-
dorsed 209, holding sit-ins, negotiating meetings with the
vice chancellors, and strategizing for future actions.

UC Berkeley, being in solidarity with all the other
state campuses that protested and screamed to make their
voice heard, ignited a flame that continues to burn in the
spirit of social justice, human rights and equality. While
the reactionary protests sent stronger messages throughout
the nation, the real work begins now. The real work means
maintaining the spirit of activism, continuing to fight for
what is right, dealing with bureaucracy, and negotiating
with the institution. What will happen is an increased need
to support our youth, the children that are going to need
us now more than ever to guide, support, and protect what
they deserve to inherit—hope and the right to an education
which will lead them towards the knowledge and wisdom
to create a better future. jViva la Causa!
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Continued from pg. 4

COLONIALITY OF
ORGANIZING

XAMUEL BANALES

o conclude, because colonization dehumanizes both the

colonized and colonizer, as Albert Memmi argues, decol-

onizing—hence, transformation—is the only way to go

since it is through decolonial love that we will be able to
reconfigure the problematic root colonial relationship and its logic
evident in the current system of public education. Perhaps people
engaged in other organizing efforts outside of people of color spaces
will cross over to employ a decolonizing methodology. Even if they
do not, decolonial love would allow for, despite differences, meeting
at points of intersection in this struggle to change public education.
Decolonial love ultimately shifts the terrain of the logic, symbols,
and language of coloniality. | > -

With regards to this movement around public education, L —;}f
although anger and frustration can serve as productive means for Shattuck and Bancroit St. in Berkeley sit-in by students
change, there is a danger in cultivating this. I say this because Ca-
ribbean scholar Aimé Césaire has argued that Hitlerism was a product of the brutal, violent, and
dehumanizing practices of colonization. That is, Hitlerism was a reflection of colonization turned
in on itself within Europe. Likewise, the more we generate this type of destructive energy of vio
lence and aggressiveness, evident in the recent usage
of statements like, “fight the budget cuts, fight for
public education, such and such group fights back,”
the more this type of energy is generated, the more
this can also turn on us—and the last thing I want to
do is fight with one another.

Through a people of color decolonial meth-
odology where decolonial love is central, what we
are facing, then, is really the love inside of us that
yearns for social justice, the passion inside our
hearts that desires another educational system that
will serve the many needs of people, and the love for
thinking, feeling, acting, existing in more humane
ways. Before I finish, I want to put this type of de-
colonial love into practice. Will you join me? Ok,
repeat after me:

Ain’t no power like the power of love cuz
the power of love don’t stop (say what?) Aint no power like the power of love cuz the power o
love don’t stop (louder!) Aint no power like the power of love cuz the power of love don’t stop!

How do you feel? Keep this feeling, this energy, this decolonial love with you as we or
ganize to transform public education.

Thank you.

Xamuel Bafiales is a graduate student in Anthropology at UC
Berkeley. He has a background in Latin American literature
and Ethnic Studies, and has many years of experience orga-
nizing with diverse youth of color in California

1. I gave a version of this speech at the “Activism from Below:
People of Color Organizing to Transform Public Education”
panel on November 2 at the Multicultural Community Center
at UC Berkeley, which finalized a week of events centered
on the “crisis of the university.” Drawing upon my extensive
involvement in activist/organizing spaces, a multiplicity of
perspectives, different sources, scholars, conversations and
histories at UC Berkeley, and my experience as a graduate
student instructor in Ethnic Studies (Humanities Methods and
History of Ethnic Studies courses taught by Nelson Maldonado-Torres). I treated-this piece a
an intervention and contribution to a collective process of thinking about organizing and the
current movement in response to the privatization of the public university.

-
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Continued from pg. 5

means for the average black American? Tell me how it is humanely

permissible to hold undocumented immigrants in detention camps,
outfit pregnant women with electronic bracelets to track their whereabouts,
and to uphold a war where indepted monies continue to be spent on the violent
militarized occupation of foreign countries, instead of indigenous-originated
programs to rebuild the broken infrastructure resultant of failed regimes. As
historian and social activist, Howard Zinn, states, “If you want to end terror-
ism, stop being a terrorist.”®

This includes terrorism at home. On New Year’s morning 2009, a
nervous trigger-happy white transit cop ‘accidentally’ murders Oscar Grant,
a young unarmed African American male. -In videos, Grant can be seen with
" his face down in the cement and hands behind his back when the shootmg
takes place. The twenty-two-year-old’s death
should tell us a great deal about the state
of our ever internal colonization in White
America. In 2009, the average Joe Six Pack
cop still commutes into the inner city from
suburbs all over this country to police people
of color. Forty years after the radical activ-
ism of the Sixties, people of color commu-§
nities still do not have access to the skills; §
training and funding to govern our own com- g
munities. :
A few months after that murder off§
Oscar Grant, four dead white cops are lauded|
as heroes when they were killed by a flee-
ing Lovelle Mixon, an African American pa-
rolee, who was also gunned down in a final
shootout. At the memorial service for the
policemen, black officials kept a low profile
because the subtext was that the Oakland’s’
black community is foundationally culpable
for the murders, like the south of the border
Mexicans are foundationally diseased; and %
they will, no doubt, infect us, if we don’
remain vigilant and keep that border be
tween North and South and Black and White *
closed.

My fifteen-year-old son complains to his parents — “not everything is
political.” I know he is burdened by our relentless quotidian critique and is
trying to figure out how to rebel against the rebel-parents in a way that will not
align him with the enemy. For it is a war, we tell him, not always so kindly,
when as women beyond the half-century mark, we can testify to the relentless
attrition of the values of a real social democracy in the United States let alone
democratic socialism.

I’d like to believe you graduates here today are the special ones. In
many ways, I still hold the belief that Ethnic Studies provides for students of
color a much-needed legitimization of our home cultures within the Academy.
For me, the “ethnic studies” classroom is a small piece of unclaimed territory
-- this ten week dialogue I have with my students --, a kind of extended ‘si
fuera posible” moment. If it were possible, what questions would we ask of
our elders, our storytellers, our ancestors, our scribes and scientists?

You tell me what has changed. You tell me what a Black president

o let us think, si fuera possible. ..
Ten years from now, upon the 50tk anniversary of The Third World
Strike I would like to be able to say that I had witnessed in the decade
that lies ahead of us a radical change in consciousness.
Si fuera possible, I would still like to believe . . .
that somehow some way you and the generations that follow you will
subvert the University, make the University yours somehow;
that you will never stop demanding;
not settle for integration but instead require distinction of yourselves
independent of the Academy’s sanction;
that teaching and learning as women and men of color means some-
thing distinct from the structures‘that houses that learning;
that as feminists and race activists, you will remain renegades of the
system;
that you will become very precise about language, not lazy; not ap-
propriate other more insidious colonial tongues, but draw as fiercely as you
can from the languages shaped by your origins and the critical education you
acquire along the way toward revolt;
that you will remain wide-and eagle-eyed in your‘amazed perception

8. KPFA radio interview. No date.

its friendly liberal countenance;

that you will never relax, but remain always on our flexed always-
suspect toes, wary of cooptation;

that you will serve as great models of hope for the next generation in
your insistence on the free life of the mind.

And the body will follow, I promise.

“What does this have to do with the price of beans?” My partner,
Celia asks. So, I ask you, too. Where is your work? What are you reading?
Whom are you listening to? Who will be your teachers and whom will you
teach? How will you put yourselves in those sites where you continue to
question systems of power? As you construct your families, to what degree
will you challenge United States” cultural impositions on the minds of your
children? To what degree W111 you cooperate with mainstream expectations

mmmmabout progress, coupling in sex

and in marriage, a spirituality de-
“void of progressive activism? -
Do not waste your time.
¢ Choose life work, not a career, one
that grows and moves with you as
L you evolve. Stop depending eco-
‘nomically on your parents. Learn
utonomy and self-sufficiency,
o that you can come home free
en and women. If your fam-
tily is in need, help them. But as
thard as it may be to accept, you
did not get your degrees to serve
heir dreams, but to give back to
your larger family, su pueblo, in
he way your conscience and con-
§sciousness will dictate.
What does education have to
ydo with the price of beans? Ev-
Ferything. The fact that forty years
after the Third World Strike, the
[UC Berkeley catalogue now lists
undreds of courses dealing with
race is an impressive achieve-
ment, but it does not mean the job
was finished, as Richard Aoki noted, because the power differential in the
University system has not shifted, as it has not shifted for our communities.
Neither more race-related courses nor more people of color occupying the
academic hierarchal positions of white men indicate equity within the Univer-
sity system. What is required is the equity of ideas that impacts people and
public policy

As people of conscience, we write /we think/we work in the face of
death. Some days it seems that it is the only thing worth doing, to counter
injustice in this way; for injustice — for perpetrator and victim — kills spirit.
We are in_search of ideas that can separate the strands of human exploitation
and its consequent environmental ruin in order to illuminate the causes for
the utter holocaust of the planet’s heart. We want to stop the destruction, I
imagine, that is why we imagine. We proceed with some infinite faith that if
we say it/write it/walk it well enough that it will matter somehow — that spirit
can be materialized as consciousness can be materialized. We hope. And
this is what I hope for you, as a new generation of conscienced world citizens
that in this manner, you will (not) “finish the job” that Richard Aoki and the
Third World liberation movements started forty years ago, but continue to
re-imagine and re-activate it, so that public education — at all levels -- fulfills
its mandate to provide a socially just learning environment, which serves to
illuminate the lives and critical minds of its students.’

Ometeotl.

© 2009 by Cherrie L. Moraga

9. The bad new and the good news. As a result of dire financial crisis in whlch the

state of California finds itself (in its refusal to raise corporate taxes and to change the
law requiring a 2/3 majority to pass a state budget), the UC system has instituted major
budget cuts including the lay off of hundreds of workers, imposing unpaid furloughs on
nonunion employees, and reducing courses. The Board of Regents has also proposed a
45 percent increase (of more than $3,000) over last year’s tuition, which would prevent
many lower and middle income students from continuing their education. On Septem-
ber 24, 2009, a state-wide organized protest took place on UC campuses throughout
California, where thousands of students and workers walked out. At UC Berkeley, a
two-hour rally on Sproul Plaza, attended by an estimated 5,000 students, spontaneously
took to the streets. As a result of the cutbacks, a new student activism is beginning to
reemerge throughout the state.
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How does “EL Dia de Los
Muertos” and the “Calave-
ra” relate to the movement

to trnnsfarm ;ﬂA}?ltc
education?

Anonymous

t the 21st annual UC statewide Student

of Color Con-

ference that
took place at UCSD,
Nov. 13-15, 2009, key
note speaker and Eth-
nic Studies Professor
Wayne Yang made ref-
erence to “The Death
and Rebirth of the Pub-
lic University” actions
that took place at UC
Berkeley on Nov. 2nd.
In his motivating talk
that aimed at provid-
ing a “social movement
framework”™ for people
of color, he suggested
the “calavera” as a mo-
bilizing symbol to signi-
fy the “death” of public
education. Towards the
end of the conference,
people of color had
a collective dialogue
about this proposal, and
contextualized and de-
veloped the idea further.

At this dialogue, students from UC
Berkeley that participated/helped organize the
Nov. 2nd event, explained that the actions that
‘took place at UC Berkeley were not in vain, or
about “tokenizing” or appropriating “El Dia de
los Muertos.” That is, the “Death and Rebirth
of the Public University” actions were done in
a respectful manner that honored the holiday,

roots. Thus, the students of color in this dialogue
concluded that the “calavera” could serve as a
symbol for mobilization, but on the basis that it
would also have a spiritual/respectful meaning.

In other words, the use of the “calavera”
would not only signify the death of public educa-
tion (and matters related to this, such as affirma-
tive action), but also honor our many ancestors
that have come before us—Ilike family members,

revolutionary warriors, cultur-
al figures, and spiritual leaders.
By the same light, the “cala-
vera” would also signify the
rebirth of another public edu-
cation system—one grounded
in a decolonial framework
where reform (status quo) is
not the goal, but transforma-
tion, reconfiguration, and re-
constitution; and this rebirth
perspective would also honor
the responsibility we have now
to the future generations yet to
come.

You may see “calavera”

t-shirts with statements like,

“First Generation/Last Genera-

tion,” making reference to first

generation college students and

the end of this legacy. This

points to a reality that many

working-class and/or people of

color face in relation to higher

education now as well as his-

torically. In other words, with the spiritual im-

plication of the “dia de los muertos calavera” in

mind, this t-shirt also underscores the violent his-

tory of colonization, racialization, and capitalism

that is embedded in systems of higher education

and society that many of our ancestors struggled

to change, and the imperative of why this current

generation needs to mobilize to transform public
education (and society) now.

printed behind the desk

they are still being told to “arrive temprano”

still being ignored and not acknowledged as people
but a number. ..

ané our voices are bemg silenc:
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[1G LITTLE REDIDIOR

Angela Aguilar
UC Berkeley Alum

I work with a kindergarten class in East Oakland.
Kindergarten?! Yes!!

aving no formal training as a teacher
H(and thus having only basic knowledge

of child development), I have learned
a lot about what teaching for social justice can
look like at the level of early childhood educa-
tion. Actually, I’ve just learned quite a bit about
our little brothers and sisters.

Franz Fanon quotes Nietchze several times when
he states that “the tragedy of man is that he was
once a child.” When I first read this statement a
few years back, I pondered over it for quite some
time. “Classic” (White) psychoanalysis posits
that adult mental illness is, more
often than not, a result of early
childhood (familial) trauma. As
Fanon explains in Black Skin,
White Masks, for people of color,
the trauma is exacerbated by our
contact with a white world that
despises us, that wants to erase
our cultural memory or worse.

The logic of white, modern
normativity, even in our “multi-
cultural” society, is introduced
when a child enters the public
education system in the United
States. So how do we / can we,
as teachers/activists who work
in favor of our communities and
against an oppressive and colo-
nizing system, displace this logic
that is embedded at an early age
in our society? The answer for

ETHNIC STUDIES
IN K-12 EDUCATION|

dents lives. For example, some teachers wonder
why some kids are so tired or always asking for
second snacks ; or acting like “grown-ups”, etc.

Considering all of this, I was not very en-
thused when we were given the task of preparing
for a Black History Month showcase at the end
of February. I wondered what the White teacher
from Vermont would teach his young Black stu-
dents about Black folks.

So, instead of focusing on Black History
“Month”, I decided to try something different.
While the rest of the classes are gearing up to
showcase African-American “trailblazers” (Rosa
Parks, Michael Jackson!), the kindergarten class
is learning about and practicing community soli-
darity and, love for the people. Specifically, we
are learning about the Survival Programs intro-
duced and sustained by the Black Panther Party

’v

¢ L "‘

higher-education and more re-
cently, high school, has been the
demand and constant struggle for
Ethnic Studies and exposure to
its decolonial theories. So what
can this look like for younger
students? It is in education that
we as Ethnic Studies activists/
organizers/scholars can-put into
practice the decolonial logic that
we embody.

Every day I go to work I am
deeply disturbed by what I see. First, the commu-
nity surrounding the school is slowly but surely
becoming gentrified and many of the students no
longer live in the neighborhood. The after-school
program coordinator informed me recently that
the home owners in the area proposed that the
school be converted into a private school. I am
assuming that most of the immediate residents
do not send their children to this school. Second,
in the after-school school program that I teach
in, the student population is cbmprised of ex-
clusively black and brown youth, with only two
staff members of color (myself and the newly
appointed program coordinator). Essentially, we
have a classic picture of urban schooling in U.S.
America: White teachers working with black and
brown youth. Many of us know what thisat trans-
lates to: namely, a lack of understanding or even
a concern for the realities of many of these stu-

e el el e N,

Art by Julio Salgado || California State University, Long Beach.

legacy. Some programs, such as the Breakfast
for Children program still exist in some form in
parts of Oakland to this very day.

But teaching this is hard work, no doubt about

it! They are kindergarteners after all. Everything

in small increments!

For those who have worked with the Pre-K and
Kindergarten populations, you understand that
these little people have a strong, untapped and
forgotten drive to create and invent and a deep
will to be compassionate and thoughtful- all nec-
essary components of what Fanon refers to as “a
new humanism.” But in school, besides learning
how to share, these characteristics are overshad-
owed by the strong-arm of discipline and aca-
demic “standards”. And for young students of
color in urban schools, the issue of discipline and
control often times takes precedence over ensur-
ing that enriching and empowering curriculum

B L Dyt A b

peing taug
after-school program, where we have the liberty
to be more creative and loving, teachers spend
energy and often times seek out negative patterns
and characteristics in our children.

So what does Ethnic Studies look like in early-
childhood education? For the kindergarten after-
school program at a school in East Oakland it
consists of:

1) High expectations. I have high expectations
for all of my youngsters. Just because they are 5
(and black and brown) doesn’t mean we should
expect less of them.

2) I am you, you are me (In Lak’Ech). An in-

tricate concept/philosophy/theory of the ultimate

kind of Love. Introducing Kindergartener’s to

THEORY! In teaching community (the

kindergarten class/the school at large)

and solidarity (with other communities)

this concept has been introduced to dis-

place the idea of individualism, a very

/) modern, colonial ideology that has de-

™~ stroyed land and people. We also learn

that this theory is not just in relation to

other human bodies but to nature. The

sun, the flowers, the little squirrels on
the play-yard. ERRRthang.

3) Nurturing creativity and thought-
fulness. Through art (directed and
non-directed) and music. And through
thoughtful activities that go beyond
learning how to share and encour-
age students to problem solve their
(MANY!) conflicts. Really, with pa-
tience, this can be very rewarding for
us as teachers and empowering for the
students.

4) Encouraging voice, spoken word--
for too many of us remember what it
was like to be silenced. Of course there
should be some respect rules laid down
so everyone can be heard, but I en-
courage my kids, especially when they
aren’t following directions or have
done something that warrants disci-
plinary action, to talk about what just
happened. They say some really cool
things (I spoke to one of my youngsters during
a time-out, after he hit another kid because he
wasn’t going down the slide fast enough. I asked
him, “What happened? What makes you think
it’s okay to hit?” he sighed heavily and put his
hands up, “I don’t know! Its like, something got
in me!” Me: “Oh yeah, what did it feel like” Stu-
dent: “If felt like a, a spider or something...it got
a hold of my brain and and made me crazy!”).

And of course, none of this could be done with-
out knowing the histories and needs of the com-
munities that we work in. For this, too, is Ethnic
Studies in action. Transformative and progres-
sive education should begin at the youngest age
possible. It’s never too early to teach resistance
to oppression. A decolonial consciousness is
medicine for everyone.
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My Dad Whe Sells
7 dramc{

b Cécilia Caballero

My dad who sells bread

Cracks eggs with rough fingers
Into the center of a white flour crater
Kneading together a rich dough of
Milk, sugar, melted piloncillo, and
Little spears of shredded cinnamon.
My dad who sells bread

Works the golden dough softly.

His calloused palms shape sugary
Conch shells, shiny piglets,

Ears of corn, and little goat horns.

My dad who sells bread thought he
Escaped this when he escaped Mexico
When he was a boy who made pan dulce
Every day before the sun and roosters
were up.

My Dad who sells bread used to

Carry his creations in a canasta
Balanced across his thin shoulders
Walking the earthen paths of his pueblo
Calling out, jPan dulce! His friends,
Who sold corn on the cob, chicle,
Fruits con chile y limon, kept him
Company in the hot Michoacan sun.

My dad who sells bread

Followed his brothers up North

To work in the scorching fields

And gritty construction sites.

His fingers thickened with the brute force
Of labor, and he almost forgot the softness
Of sweet dough in his cracked palms. |
But who knew Mexico had followed him
To the construction sit, where a water pipe!
Simply split the bones in his skull and
neck .

As easily as one breaks pan dulce in half.

My dad who sells bread can no longer
Lift loads or crouch close to the earth
But he can still form delicate sugar loops,
Swirls and curls with his thick fingers.
My dad who sells bread from the bed

Of his pick-up truck to other Mexicanos
With the same tired eyes.

FROM

La Voz 18




LIBERACION SIN PAPELES:
THE QUEER AND GENDERED

MIGRANT UPRISING

Daniel Carillo

{ THE SITUATION

to Afghanistan to Iraq, the U.S. corpo-

rate, imperialist machine wages a war

against many marginalized people, like
s poor folks and indigenous communities all over
, the world. Capitalism causes the displacement of
| entire communities, and as a consequence we see
the largest migration trends in the history of hu-
manity, leading to over 5,000 migrant deaths on
the US/Mexico border alone. As Obama pushes
for an increase of funds to further militarize this
border, this militarization continues to extend into
i our communities, in forms of raids, deportations
and detentions. This state sponsored terror man-
ifests in the 32,000 migrants who are currently
locked up in detention facilities on any given day,
and is a testament to the prison industrial com-
plex’s vested economic interest in Department of
Homeland Security’s effort to execute “Operation
= Endgame” and deport all 12 million “removable
- aliens” by the year 2012.

In Arizona, antl-mlgrant bills are proposed; Min-
t utemen (white supremacist vigilantes) murder an
8 year-old Mexican girl and her family; Sheriff
Joe Arpaio disappears people and violates hu-

father addressed when I sat and shared a cup of Fi a2 daily basis in Maricopa County;

coffee with him in Buenos Aires in December of . sy aaihas-bocome the farg:
2008. est cemetery along the 2,000 mile border; and the

former Arizona governor Napolitano and Presi-

guy to whom I had no affection. No love. It had dent Obama promise to expand anti-migrant poli-
been twelve years since I had seen him. After my cies of the Bush-era beyond Arizona and into the
parent’s divorce he simply stopped fulfilling all of entire United States.
his responsibilities- financial and emotional. This
had been, up until this cup of coffee, my biggest REFORMIST STRATEGY
source of insecurity. He didn’t do what he was sup-
posed to do. I was the matador, and he was the bull, After the massive 2006 uprisings in favor of mi-
and he never strived to get me. grant rights, the youth and militant nature of the
After receiving our coffees, he stirred his and Migrant Rights Movement was co-opted and
began to say: “There are many things that I want to pacified by the Hispanic establishment and white
say to you, as I’m sure there are even more that you power structures. The activist momentum began
want to say to me. But when shit hits the fan every- to fizzle and grassroots organizing did not mas-
one gets dirty, regardless of who threw the feces to sively flourish. Within the Migrant Rights Move-
the fan or who turned the fan on. I think that we’ve ment, the debate/analysis has been uniformly
lost enough time already. I think that we should put reformist—meaning that solutions and visions
the past behind us and accept that life is.” are limited to voting, comprehensive immigra-
He stopped to take a sip of his coffee. Looked at tion reform, lobbying, border security, etc. Un-
me, and added: derstanding that reformist strategies have many
“Life is. No qualifier. No comparison. Life is, limitations, we envision building revolutionary
and you try to make the best of it. And sometimes, strategies that go beyond the state by focusing
when o 100k back, L reahze that you’ve made o activism centered on the autonomy and self-
: determination of our communities, incorporating
“ the many identities and experiences we embody,
and integrating a critical analysis that better re-
flects these visions.

in terms of ful our g als,
always behind the red cape. Accepting this, real-

izing this, understanding this had been a challenge
for me. A challenge that none other than my absent

Sitting across from me was this older looking

QUEER AND GENDER STRUGGLES

! While the Gay Rights Movement avoids talking
about race, the Migrant Rights Movement tends
to avoid homophobia, heterosexism and patriar

Y G ke Y Y

rom Palestine to Mexico to Honduras

chy. The reality is that there are structural/histor-
ic interconnections between queerness, gender,
sexuality, and migrant struggles, evident in recent
scholarship that highlights how the U.S. border is
not just a site for regulating gender identity, but
also for challenging, constructing, and negotiat-
ing sexuality.

As we move forward in this struggle, we need a
migrant rights analysis that makes the many com-

Plexities of our humanity central. It is time to move

queer and womyn struggles from the margins to
the front and center of our work. We must strive
to have our community organizing spaces better
reflect a society we want to live in: “A WORLD
WHERE MANY WORLDS FIT!”

RECENTLY

Checkpoints have been on a rise these past months
throughout South Central Los Angeles (and other
areas where our communities live) under the ban-
ner of checking for drunk drivers. However, many
local: community organizations suspect that these
checkpoints are an excuse to target those without
papers. Hundreds of cars have been impounded as
a result, many people have been taken into deten-
tion centers, and many others deported. One is left
to question if these are not checkpoints to catch
drunk drivers, but just another affirmation that the
police state continues to terrorize marginalized
communities for profit.

For some, it may be alarming that over 4 million
tax dollars went to special grants administered by
the UC Berkeley, Traffic Safety Center (TSC), to
various Police Departments through California
solely to conduct checkpoints. Los Angeles Po-
lice Department received $295,000 for 2008- 2009
alone, all to conduct these checkpoints. Thus,
these checkpoints that many have been witnessing
in South Central Los Angeles are being funded, in
part, by UC Berkeley Traffic Safety Center.

THE CALLOUT

This is a callout for all Raza/Xican@s/indigenous
people and others that agree with social justice and
decolonizing principles of transforming society to
come together for the purpose of:

* Analyzing the current war against migrants and
other marginalized people

* Reflecting on the historical legacy of coloniza-
tion and activism/social movements

* Strategizing for taking concrete next steps

* Creating a space where many worlds ﬁ‘E

We are currently building a movement in the re-
gions of Southern California, Northern California,
and Arizona. If you are interested in more infor-
mation or getting involved, please send an email
to: xin.papelex@gmail.com
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