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The Dream of Matteo Aguirre

¥ ByTanya Garza

gk After attending schools in at least five states, along with seven

Y younger brothers and sisters, Matteo Aguirre has not missed one

l\f day of high school education in Austin. He graduated last summer

as a math prodigy, dreaming of attending UT’s engineering school.
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When Education Offers the Only Way Out

b By Tanya Garza
¥ More than 100,000 children follow their parents yearly in the U.S.
I as mobile victims of the migrant farm worker cycle. Austin’s Travis
gh High fields one of the nine local programs striving to provide a
d future for local farm worker youths. Page 7

By Roberto Gonzalez

Migrant farm worker children usually must endure indifferent
school bureaucracies, who often regard them as “less intelligent.”
But the loss of formal records symbolizes much more. Page 9
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Breaking the
Ik Migrant Cycle
f« By Elizabeth A.

% Salinas
l\; Maribel Martinez and Esme
Lozano live between two

K worlds. They will become
& the first members of their %
b large families to receive col- =~ %
gl lege degrees. But everyone e o :
b else still labors in the fields. L
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Rebecca Flores Harrington —
l Life Under the Hot Texas Sun
1t By David Trinidad
R Rebecca Flores Harrington used to work under the hot Texas sun
. constantly exposed to harmful pesticides. Her dreams of a differ-

M ent future led her to the University of Michigan, becoming the first
‘[ member of her family to attend college. Page 13

2 TEJAS
Contents

Brazil’s Fiery Music—
Central Texas Style
By Rochelle Bass

With the largest Brazilian studies pro-
gram in the U.S. and one of the greatest
collections of Brazilian materials outside
Brazil, Austin is becoming a music mak-
ing center for sultry sambas and fiery

carnival thythms. Page 15

“So,You Can’t Understand Your TA?”
By Annette Granat

UT enrolls more international students than any other public research
university in the U.S. Approximately 25 percent comprised the foreign
teaching assistant and assistant instructor population. Page 18

Minority Retention Redux
By Stella M. Chavez

Only 32 percent of African Americans, 41 percent of Latinos, and 30 per-
cent of American Indians enrolling at a four-year institutions complete
their degree within a six years. Whites and Asian Americans have the
highest graduation rates of 56 percent and 63 percent, respectively.
Page 20

Retention Answers to “Students at Risk”
By Phillip Kim-Shelton

Higher admission standards and reductions in the student body at the
University are changes that some people fear will increase the number of
minority “students at risk.” Page 24

Asians and Asian Pacific Americans:
Majority or Minority?
By Jennifer Salcedo

The image “model minority” forces people of Asian ancestry to confront
hidden burdens based on both facts and stereotypes. They comprise
about 11 percent of UT’s population. Page 27

Barbara White: UT’s First African American Dean

By James Williams
Barbara W. White is the first African American to head a school or col-
lege at UT-Austin, but has had little time to ponder her distinction since

her appointment to Dean of the School of Social Work in January, 1993.
Page 30




Gay Male Latinos:

From Conflict to Unity

By Federico Cura

Young homosexual Latinos immersed in the family context face the near

impossible task of coming out or doing so in a meaningful way that will
be validated by their families. Page 32

Statement of Purpose

Tejas is a publication of J352/MAS374/LAS322: Latino Community News,
a course taken for credit in Journalism, Mexican American Studies and
Latin American Studies. Tejas encourages Latino and other student inter-
est in minority community news and opinion, and attracts students to the
journalism profession. By providing opportunities to acquire clips and
practical experience, Tejas prepares students to apply for internships,
scholarships, grants, and jobs.

The TAAS—“Terminating” Young Lives?

By Annalisa Galvan

Critics charge that the TAAS test perpetuates racial and economic inequal-
ity, because it holds too much undeserved power. In elementary school,

administrators can use the test scores to place minority children in lower

level classes. Page 35

Immigration
Conflict Roils La
Frontera

By Patricia Moore
Undocumented workers
rarely have access to wel-
fare; however, nation-
wide, they pay $29 bil-
lion more in taxes than
they now receive in
public benefits. Page
36

as

Life After Gridiron
Fame
By Joseph Duarte

Today, many of the nation’s top collegiate football players —or more
precisely, Black athletes—fail to graduate from college. Many choose to
fight the long odds of making one of 30 NFL teams. But others fall short.

Page 40

Write to:

Tejas

¢/o Chuck Halloran

Department of Journalism
A1000—CMA 6.144, UT-Austin, 78712
or call (512) 471-3791.

Founded Spring 1989

Art Directors
Adela M. Etcharren
Rebecca Gonzales
Alana N. Taylor

Photo Editor
Marsha Miller

Consulting Editors
Mercedes Lynn de Uriarte, Founder
Chuck Halloran, Faculty Adviser

Staff TAs
Pam Schwartz
José Luis Benavides

Staff Writers

Rochelle Bass ‘
Stella Chavez |
Federico Cura

Joseph Duarte

Annalisa Galvin

Tanya Garza

Christian R. Gonzilez

Roberto Gonzalez

Annette Granat

Patricia Moore

Jorge Renaud

Jennifer Salcedo

Elizabeth A. Salinas

Phillip Kim-Shelton

David Trinidad

James Williams

TEJAS 3
Contents






After attending schools in
at least five states, along
with seven younger brothers
ano sisters, Wlatteo Aguirre
has not missed one day of
his high school education in
Austin. He graduated last
supmer as a math prodigy,

Phistis by oreaming of attending UT's
Kristine Wolff  engineering school.

2
Canya Garza

Matteo Aguirre, formerly of the Migrant Education
Program at Travis High School, has a dream. He
wants to attend the University of Texas as an engineer-
ing student.

He has the grades, placement scores, extracurricu-
lar activities and recommendations.

Matteo graduated last May in the top 10 percent of
his class with honors, has excellent SAT and ACT
scores and ranked among the best high school soccer
players in the state.

But he is not a legal U.S. citizen. Without a social
security card or a legal residency number, he cannot
even apply to college, regardless of his accomplish-
ments.

Still, he symbolizes the “American Dream.” His
family came to this country from Mexico when he was
two, departing again for Mexico five years later. They
returned permanently when he was ten.

Faced with economic hardship, the Aguirre family
worked as migrant laborers nationwide, constantly
moving in a search for seasonal wages.

“We picked everything from oranges to tomatoes
to peaches; sometimes it was hard but it was okay
because I was always with my family,” says Matteo,
the oldest of eight children.

“Every time we got to a new place, my parents
would find the closest school and enroll us. Most of
the time we did not have our old records, but the
school officials usually understood because a lot of us
kids would come in at the same time.”

Until the eighth grade, Matteo attended schools in
Florida, Pennsylvania, Washington, Texas and Ohio.
He finally settled with his family in Austin, Texas and
enrolled at Travis High School four years ago.

His attendance record carries enormous impor-
tance for Matteo, whose perfect record was marred by
a simple bureaucratic glitch. He must find his 9th

grade math teacher, who counted him absent from her
class more than three years ago.

He hurriedly explains that he was not absent, only
late. He delivered his mother to a doctor’s appoint-
ment that day, receiving an excused tardy. However,
the teacher had already forwarded the absentee list by
the time he arrived. He hopes that she will remember
him so that he can remove the one blemish from his
perfect record.

“I promised myself that if I ever got the chance to
stay at one school, I would never miss a day of it,”
says Matteo.

His nomadic migrant farmworker identity, howev-
er, has created more problems than Matteo could have
ever realized.

In order to receive his social security card, which
he needs to apply to college or get a job, he must
prove that he has been in the United States continu-
ously since May of 1986. The many schools he attend-
ed have not always maintained scrupulous records.
Academic reports were sometimes never sent or
received, making documentation-difficult.

“I's so frustrating. I know I was here, but when
we call some of my old schools, they say they cannot
find my records or that I was there for such a short
period of time that they never had records on me,” he
explains.

Receiving a social security number without those
records is next to impossible, says Miriam Arene, a vol-
unteer with the Political Asylum Project of Austin.

“He needs to have proof that he was here since
1986. There cannot be any gaps in time and the best
way to show that, especially for children, is with
school records,” says Arene. “These things usually take
a long time.”

Time is something Matteo does not have. Without
clear records, it could take years before he receives a
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social security card or legal residency status.
Matteo worries constantly about how he can
respond to UT admission deadlines.

“I really want to go to UT. I hear it has a
great engineering department and I wouldn’t
have to leave Austin,” says Matteo, who fears
leaving his family.

Typically, Matteo often babysits his six
younger brothers and sisters. “I should be there
for my family whenever they need me,” he says.
“I only wish I could get a job to help out more,
but every time I try, they ask me about my
social security number or residency status.”

Despite too many schools, Matteo has
always been an “A” student. His English lan-
guage abilities remained limited until his 8th
grade year.

“I have to say I am proud to know Matteo,”
says Marissa Gomez, his tutor in the Travis High
Migrant Education Program. “The running joke
around here is that if we want Matteo to keep
his grades up, we better not tutor him,” she
adds.

Matteo’s coursework covered advanced
chemistry, advanced physics, advanced English
and calculus. He decided to take calculus
pass/fail because he was afraid he would not
do well. His teachers said that he carried high A aver-
ages in all classes, including calculus.

Matteo never realized that honors classes existed at
Travis until he listened to a cafeteria lecture during his
sophomore year. No one told him that he was consis-
tently above average scholastically, nor had any of his
early teachers ever recommended honors classes.

“I was really bored,” he recalls. “I would just listen
to the teacher and have the assignment done usually
before the end of class, so I went to the counselors
and asked them to put me in honors classes. His
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counselor was reluctant, emphasizing the difficulties.
“I've always had to push myself. No one ever told
me I could get good grades or go to college,” he says.
Even now, Matteo believes he is just an average stu-
dent, who wants to do well so that he can be a role
model to his younger brothers and sisters.
Early in 1995, he will begin visiting U.S.

Immigration and Naturalization offices. Despite his
proven abilities in math and science, Matteo Aguirre
realizes that his dream of attending UT depends on
receiving a nine-digit number on a card.



Whe ducation
offers the only way out..

Wlore than 100,000 children follow their parents yearly in the U.S. as mobile victims of
the migrant farmworker cydle. Austin's Travis High fields one of the nine local programs
striving to provide a future to local farmmworker youths such as Watteo Aguirre.

By Canya Garza

By 8:30 a.m. there are already three students wait-
ing in Marissa Gomez' office. Andrea needs help with
algebra, Tony wants to know if his school records
have been located and Matteo awaits news on his legal
residency status.

"This is a typical day for me," says Gomez, who
tutors migrant students in the Migrant Education
Program at Travis High School.

Each year, more than 100,000 "migrant children"
uproot from their school and communities to accom-
pany their families in a treacherous cross-country trek
searching for seasonal migrant wages.

According to the Commission on Migrant
Education, approximately 700,000 migrant laborers
work in the United States. More than 100,000 fall
under the age of 18. These estimates, considered by
many experts to be far below actual figures, are based
on inspections by federal investigators.

California Assemblyman Phillip Isenberg, D-
Sacramento, says that with only 135 state and federal
investigators assigned to account for the entire migrant
labor force, ascertaining the number of those children
working the fields— legally or illegally—becomes
impossible.

~ Furthermore, laws vary from state to state on the
legal age limits of children allowed to work the fields
as laborers. Generally, those as young as 12-years-old
are considered legal migrant laborers. In most other
industries, the minimum age requirement for employ-
ment begins at 16.

Dr. Frederic P. Rivera, a pediatrician in Washington
State, has conducted a three-year study on hazardous
industries such as mining, transportation, construction
and migrant labor. According to the study, more than
300 migrant laborers die and 24,000 are injured yearly
in the fields. During the 1980's, more than 50 workers
under the age of 15 died in labor related accidents in
California alone.

Other studies emphasize that migrant students
have a 75 percent dropout rate, the highest of any
minority group.

The Migrant Education Program, federally funded
by grants, provides tutoring, counseling, parental
involvement representatives and a record transfer sys-
tem. Children of migrant agricultural workers or
migrant fisheries are eligible for the program six years

after a qualifying move for securing work. However,
due to recent cuts by the Texas Education Agency, stu-
dents entering in the 1995-96 school year will only be
eligible for two years after a qualifying move.

Travis High School, one of the nine schools in the
Austin Independent School District with this program,
provides supplementary instructional services like
preparation for the TAAS exam and social services,
such as access to health care agencies.

Adrianna Gonzalez, program coordinator for
AISD, says that their main concern is dropout preven-
tion.

"The challenge is getting them past the ninth
grade. If we can get them to their junior year, we
have a pretty good graduation rate," says Gonzalez.

"We cannot just focus on academics. There are
other factors that inhibit migrant students' ability to
complete their education. These may be cultural, eco-
nomic or psychological," adds Gonzalez.

Tutors and counselors, generally bilingual college
students, assist in coursework but also provide guid-
ance and support specifically aimed at the obstacles
migrant students must face.

"Most of these kids have more to deal with than
anyone could possibly imagine," says Marissa Gomez,
the tutor for Travis High School. "They come into our
school system lost, not knowing what classes they
should or shouldn't take to graduate."

Confronting severe economic hardship, migrant
students find themselves moving from school to school
each new season. This, says Gomez, makes it impossi-
ble to gauge where the students place academically.

"Even if they no longer have to move to find work,
it is very difficult to track down their records from pre-
vious schools because sometimes they were there for
such a short period of time records were never kept,"
claims Gomez.

The Migrant Student Record Transfer System
(MSRTS), run by the Office of Research and Evaluation
in Little Rock, Arkansas will soon lose most of its fund-
ing. Previously, they monitored all academic and
health records. However, children must first be identi-
fied by administrators as qualifying migrant students
before any records can be kept.

In order for a move to be qualified, a student must
provide documentation on their most recent move,
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including proof of payment for labor or an employer’s
legal statement. Seasonal laborers are usually paid in
cash and many employers are unwilling to provide
proof that they employed migrant laborers, especially
children.

"The problem is that we have no way of knowing
where the student is academically before they are
placed in the system,” explains Gomez. “By the time
we find them, they are either finishing junior high or
in the middle of high school and it is very difficult to
begin tutoring that late."

Elena Vela, principal of Travis High School, enact-
ed a block schedule of four classes per day, an hour-
and-a-half each. Students can earn credit for an entire
course in one semester, allowing migrant students who
enter school late to earn credit in a much shorter time
period.

Students can attend tutorials on Saturdays to
replace an absence. This type of scheduling benefits
all students, but specifically caters to migrant students.

At Travis, four of the six seniors enrolled in the
program are applying to college.

Gonzalez believes that student achievements stem
from the ability of tutors and counselors to provide
long-term, problem-specific counseling. However,
recent budget cuts will severely limit the number of
services provided.

Each year, the Migrant Labor and Education Board
provides an estimate of the amount of money which
should be allocated for migrant students. However,
the board has no control over actual appropriations. A
recent re-authorization of the plan, signed by President
Bill Clinton, severely cuts program funding.

In Austin, tutors can work a maximum of 19 hours
per week, per school, regardless of the number of stu-
dents enrolled in the program. This hinders the
amount of time that tutors, like Gomez, can spend
with each of her 15 students. Also, the program can
no longer afford to pay for SAT and ACT application
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Marissa Gomez

fees or basic school supplies. All of these cuts affect
students who live well below the poverty line.

The social, cultural and psychological problems
faced by migrant students serve as the major obstacles
to their ability to complete their education, adds
Gomez.

Many students have parents who do not speak
English. Parents depend on their children as inter-
preters for doctor's visits, in-person bill payments and
shopping.

According to Tony Acebo, the parental liaison for
the program at Travis, family economic survival
remains a problem. Parents must rely on their chil-
dren to provide financial support.

"If you're worried about putting food on the table
for your brothers and sisters, school is not high on
your priority list," says Acebo.

"It's my responsibility to let (a student like Matteo
Aguirre) know that he should not feel guilty about
spending time on his schoolwork. Many of these kids
actually feel like they're letting their families down
when they spend time on themselves," says Gomez.

Emotional issues must also be confronted. Gomez
says that many migrant students lack confidence in
school because they are the first in their families to
reach high school.

"Many of these migrant students have seen so
much working in the fields. Sometimes it's like they're
17 going on 45, and that's not always good," says
Gomez.

Marissa Gomez began her position as the only
tutor at Travis without any training and only a few
months of experience, which typifies the entire pro-
gram. Still, says Principal Vela, scores and overall atti-
tudes of the migrant students have improved.

"No amount of training or experience can truly
prepare you for this job,” explains Gomez.
“Persistence and really caring about what happens to
these kids counts for real program success in the end.”




""TUOhere's this kid's

Wigrant farmworker children

usually must endure indifferent p
school bureaucracies, who often regard
them as “less intelligent.” 2

ABut the loss of formal records

symbolizes much more.

Margarita Acevedo endured Laredo Jr. College reg-
istration, worrying constantly that missing school
records would block her admission.

She resembles other students, but her family’s
migrant farmworker history works against her in this
formal bureaucracy.

By October 1995, late or missing transfer of acade-
mic records may be all the more prevalent for migrant
students. The federal funds for the Migrant Student
Record Transfer System (MSRTS), an electronic acade-
mic database, will soon be terminated and school
administrators are concerned about how this will affect
more than 100,000 migrant students nationwide.

Currently, when the children of migrant farmwork-
ers migrate during the school year, MSRTS transfers all
educational information to their new school.

“What scares me is for a student to be halfway in

By Roberto Gonzalez

Congressional Hispanic Caucus.

Ford chaired the Committee on House Education
and Labor and worked with the Subcommittee on Post
Secondary Education and Training.

“A tool with money for rewards for state direc-
tors—ranging from traveling funds for state directors to
allegations of rewarding friends— are the kinds of
complaints that Ford gets from people on Capitol Hill,”
says Chris Gilbert, a legislative associate on Ford’s
committee.

Gilbert alleges that Washington kept a close eye
on MSRTS, because criticism said the system focused
more on management than student needs.

This management tool used by migrant programs
and administrators throughout the country will be
greatly affected by October ‘95. Arizona, like other
states have depended on the vital statistics that MSRTS

trigonometry in his hometown, migrate in the middle provides.
of the school year, then get transferred to another But other officials at the local or statewide levels
school where the student gets placed in a beginner's sharply disagree.

math,” says Jorge Rivas, an MSRTS programmer for
Region I in the Rio Grande Valley.

A 1994 report, entitled “Migrant Education at a
Glance,” says that the children of migrant farmwork-
ers withdraw regularly in the middle of the school
year, eliminating academic and curriculum information
required by a new district’s curriculum.

“I never knew how, but (some) school districts
always seemed to have my records when I migrated
from Texas to Wisconsin,” says Salomon Torres, a for-
mer migrant, who is now an attorney in Washington,
D.C.

“I remember by the time I arrived in Wisconsin, my
counselor would know the names of my teachers in
La Feria as well as the grade conversions,” he adds.

The report also reveals that the current migrant stu-
dent population will increase by 32 percent from the
1990 total by the year 2000. Findings in the report
suggest that migrants are still the most educationally
disadvantaged group in the U.S.

“The need for migrant education began in the late
1960s, national funding took place in 1967 and within
two years MSRTS was established to better serve the
children of migrant farmworkers,” explains Bob
Trevifio, Texas Director of Programs in Migrant
Education.

“The transfer of academic information as well as
health was seen as a critical need to better address the
children’s educational needs,” Trevifio adds.

The database MSRTS system has drawn regular crit-
icism over the years, but recent complaints have trig-
gered its downfall.

“MSRTS was done in because Congressman
William Ford (D-Michigan) just soured on it; it is a
system that has had its share of difficulties and Ford
got sick of hearing of all the problems so he just got
rid of it,” says Rick Lopez, executive director of the

“Group records and reports have helped design
our [migrant] program,” says Jane Hunt, deputy associ-
ate with the Arizona Department of Education.

“Take Mesa School District in Arizona, which has
a small population of 800 migrant students,” she says.
“That program is designed to predict the students’
needs in areas such as health, limited English profi-
ciencies, and other academics as a result of MSRTS
reports. These reports allow us to meet the individual
needs of the child. You can call it individual service,”
adds Hunt.

Gilbert says that tougher questions have to be
asked: “How many children will benefit and how
much is spent on their benefit?” he queries.

In preparation for the transition from MSRTS to a
new alternative, Texas has applied the trial “Red Bag”
plan for the last three years.

“It was thought if they (migrant students) carried
the information in a red pouch that looked important,
that parents might keep a more watchful eye on the
child’s academic information when migrating,” says
Jorge Madrigal, program specialist with the Texas
Interstate Migrant Program.

“This system will be in place during the transitional
period, when a new system will be replacing MSRTS,”
adds Madrigal hopefully.

But less optimistic analysts point out that the feder-
al government no longer provides funding; however,
Washington still mandates that states continue migrant
student tracking.

Funding is needed, they chorus, to make any alter-
native to the old MSRTS plan work in the late 1990s.

“MSRTS was a system designed with an ideal. We
may not have always reached the ideal, but in the end,
this system did more good than harm,” argues Hunt
from her Arizona education office.
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Esme Lozano and Maribel Martinez

t Cycle



Wlaribel Wartinez and Esme Lozano now live
between two worlds. They will become the first
members of their large families to receive college

degrees. But everyone else still labors in the fields.

By Elizabeth A. Salinas

At the age of 17, Maribel Martinez made the most
difficult decision of her entire life. Feeling terrified
and alone, she packed up her few belongings, tearfully
kissed her parents good-bye, and left the security of
the only life that she had ever known.

She didn’t know if she could survive in her new
world, but Maribel was driven by an overwhelming
desire to obtain a college education.

The daughter of migrant workers, most of her
childhood was spent picking fruits and vegetables in
farms across the United States. On an average day,
she would work grueling twelve-hour shifts, from 4:30
a.m. to 6 p.m. at night.

The Martinezes’ lived a typical migrant lifestyle, fol-
lowing the growing season from May through October.
Although this constant movement forced her to trans-
fer in and out of schools frequently, Maribel was deter-
mined to finish high school.

Now 21, she graduated again—this time from St.
Edwards University. “My parents always told me that
the only way out was through education,” she says.

Martinez is only one of a handful of migrants who
have beaten the odds. She became the first in her
family to pursue higher education.

Within the last decade, migrant students have
begun to break away from the “generational cycle” of
migrant life by exploring educational opportunities that
go far beyond field work.

However, the obstacles they confront are substan-
tial, says Sarita Rodriguez, director of the College
Assistance Migrant Program (CAMP) at St. Edwards
University in Austin, which helps fund a migrant stu-
dent’s first year on campus.

Historically, many students fall into a pattern set by
their families. “Migrant work is a cycle,” says Rebecca
Trevino, program coordinator for the Migrant
Education Program at The University of Texas. “They
think that since their parents and grandparents are
migrants, they are destined to be migrants too. They
see no other options in life beyond field work.”

Problems such as poor housing, sickness and limit-
ed English skills—combined with irregular school
attendance—cause many migrants to drop out of
school in their early teens, say migrant education ana-
lysts.

Migrant enrollment in public high schools climbed
by 13 percent in 1990, according to the National
Association of State Directors of Migrant Education
(NASDME). Despite this increase, the study also found
that migrant students have the lowest graduation rate
of any population in public schools today. Only about
40-50. percent of all migrant students actually complete
high school or a General Education (GED) Program.

“At any given time there are approximately 8,000
migrant students who will graduate from high school
on a national level,” explains Rodriguez. “Of those
that graduate from high school, approximately three
percent will pursue some form of higher education.”

More than half of these migrant students will grad-
uate from college within five years. “The number of
those who go to college is small,” Rodriguez explains.
“But those that do go, have a higher graduation rate
than non-migrant students.”

But the road to a diploma is emotionally and men-
tally stressing; many migrant students often find them-
selves caught between two worlds when they enter
college.

“Being a migrant student and coming to college is
difficult because all of a sudden we are experiencing
things that our parents just don’t understand because
they have never experienced them,” says Maribel.

For Esme Lozano, Maribel’s roommate, whose
father is a migrant worker, these experiences can be
very painful.

“I find myself going home and trying to explain to
my mother what my life here (at St. Edward’s) is like,
but sometimes I can see it in her eyes that she just
doesn’t understand what I am trying to tell her. It
hurts because I want so much for her to know what is
going on, but she never will,” she says.

“There are other times that my father will ask me
what I have been doing and where I go out,” Esme
says. “But I can’t tell him that I go to Sixth Street

because . . . how do you tell a father who never let
you out of his sight that you are going to bars . . . you
just can’t.” -

This dilemma often makes it more difficult for
migrant students to make a rapid transition from field
to college life. “Not only are we leaving behind the
sheltered life of a migrant worker, we are forced to
adapt to a whole new lifestyle which many of us have
never even been exposed to,” says Maribel.

“When 1 first came to St. Edwards,” she said, “I met
a girl who also came from a migrant background, and
she had never even seen a movie theater. I know
people who go on their first date here, who have their
own room for the first time here . . . it is a complete
change from where we come from,” she explains.

In the midst of a rocky transition into the college
classroom, migrant students are also faced with the
realization that they are unlike traditional students.

“What is different about us is that we are breaking
the norm in a particular population of students,”
Maribel says.

“A typical student knows that college is the way to
go, but for many of us, who didn’t even realize that
we had the option of going to college, it’s different. It’s
hard realizing that once you are here, you are not
going to go back into the fields. You are going on to
something different, something unknown.”

Migrant students also find themselves experiencing
tremendous guilt, because their families continue to
work in the fields while they attend school.

For Maribel and Esme, the guilt is not only over-
whelming, it can lead to deep feelings of sadness and
depression.
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“There were times
when Maribel and I
would just cry and cry,”
Esme remembers. “She
and I would just talk
about packing up and
going home so that we
could get jobs, and give
all of the money to our
parents so that they
wouldn’t have to worry
about us anymore. If a
traditional student has-
n't felt the pains of
being economically
deprived, they can’t
really know the guilt.
Money provides a lot of
security that migrant
students don’t have.

“I felt guilty my first
year in college because
in comparison to my
father and my mother, I
was doing nothing,” she
adds.

Not only do eco-
nomic circumstances
affect a migrant stu-
dent’s education, the
culture and family struc-
ture also play a vital
role in their decision
not to leave home,
explains Trevino.

Migrant and Latino
culture dictates a sense
of togetherness that
simply will not allow
students, particularly
young women, to
become separated from their family unit, Trevino adds.

“For the sons, pursuing higher education is a tough
decision because they must think about the fact that
they have to leave a family which is in dire need of
economic help,” she says.

“In this case, the goal they set is graduation from
high school. Many do not see any (educational)
options beyond that,” says Ernesto Flores, a migrant
counselor in the Laredo Independent School District.
“We are breaking a barrier down just to get them to
graduate from high school.”

Although there is a reluctance to let migrant chil-
dren leave home, once the parents have allowed the
students to go, they are often extremely supportive.
Esme believes that parents can provide a wealth of
support for a student experiencing self-esteem prob-
lems.

“My parents’ support gave me the confidence to
leave home,” she said. “In my junior year I went
through a phase where I just wanted to go home. My
father told me that I had to stick it out and that I could
do it,” she recalls. “They could have told me to come
home, but they didn’t. That made all of the difference
in the world to me, to know that they believed in my
ability to finish college.”

Mobility plays a key role in the education of these
students, which is continuously disrupted as they
migrate. It is not uncommon for them to have attend-
ed as many as five to six schools in one year, says
Peggy Wemberly, director of The Migrant Education
Program at The University of Texas.

“Because they leave school in April and don’t
return until October or November, many will fail out of
high school or possibly even drop out,” says Rodriguez
of the St. Edwards University CAMP program.

Migrant Youth

“Another problem with mobility is that they may
not have the opportunity to enroll in honors (college
prep) classes because, by the time they go back to
school, all of these classes are full. They invariably
wind up being put into classes that are less challeng-
ing academically, and which don’t prepare them for
college,” she adds.

A student’s status as a “migrant worker” inevitably
fosters a “certain attitude,” held by both teachers and
counselors, that they are unable to handle regular or
advanced school work, says Maribel. This often results
in migrant students being placed in either special edu-
cation or remedial classes.

“There was always an assumption that because I
was a migrant, I was dumb,” says Maribel. “They
(teachers, counselors and administrators) seem to
believe that migrant students are slower and less intel-
ligent than non-migrant students.”

The two roommates both credit CAMP as the major
factor in their decision to continue with higher educa-
tion.

“When I first came here, I asked myself what I was
doing here. I wasn’t about to stay at this place,”
Maribel said. “When 1 first saw the professors I never
thought that I would be able to learn what they were
trying to teach me. CAMP gave me the courage to go
on, it always made me feel as if this was the right
thing to be doing,” she adds.

For Maribel and Esme, who five years ago had no
idea what college life would bring, the future looks
promising. Each hopes to attend graduate school, and
return to work within the migrant community.

“I want to go back to the Valley one day and run
the school board,” Esme says wistfully. “The students
there need to know that there is hope, a way to
escape.”



Rebecca

By (David CTrinidad

Rebecca Flores Harrington used to work under the
hot Texas sun daily—constantly exposed to harmful
pesticides while dreaming about a new future.

“We had it hard, my family and I. We all worked
long hours for next to nothing in pay,” says Flores
Harrington. “I remember staying in housing that the
Midwest farm owners provided. We didn’t have run-
ning water.

“After working all day in the fields, we would have
to eat cold dinners out of cans, because we had no
stove in which to cook our meals and no fire to heat
things with. One room was all we had for our entire
family. The beds would be stacked like bunk-beds, as
much as three high,” she recalls.

Creating new housing standards and making grow-
ers responsible for them resulted from-decades of
farmworker agitation for better living conditions, she
says. Even though change came slowly, the battle
continues.

“Today’s living conditions have improved. Parents
now have their own room, separate from the children.
Also, all sexes must be separated. Adequate sewage
and heating are now standard. No longer does any-
one have to sleep on three tiers of bunk-beds.
Violations can carry heavy fines for those growers who
do not comply,” she explains.

But her life mirrors these conflicts, even when she
temporarily escaped farmworker issues by becoming
the first member of her family to attend college.

Her dreams of a different future led her to the
University of Michigan, where she witnessed the tri-
umphs of the Civil Rights movement. Organizing, boy-
cotts, and protests augmented her classes, while she
read about César Chavez and Jesse Jackson.

She met Chavez, the founder and president of the
United Farm Workers, for the first time on the Ann
Arbor campus. After receiving a degree in social
work, she returned home to Texas and promptly
joined the farmworkers’ movement.

Decades later, she heads the Texas state chapter of
the United Farm Workers movement, setting policy,
negotiating contracts, and making sure that the UFW
receives exposure and recognition.

“I am the only one in my family who has made a
career out of helping farm workers,” says Flores
Harrington. “César Chavez did help to influence me,
but he alone was not the driving factor in my deci-
sion.” She simply believed that that farm worker
issues was her calling.

If having grown up under harsh conditions had
any advantages, Flores Harrington is grateful for her
family. “Working in the fields and having nothing
really made us stick together. We are all very close,
even now that everyone is grown and living separate
lives. We still call on one another for help and/or sup-
port.”

The thought comforts her as she prepares for a
1995 that she already knows will be full of conflict,
particularly after last November’s elections.

She knows that the Texas Agricultural
Commissioner, Rick Perry, will more than likely gain
huge ground in the readmission of controversial pesti-
cides.

Pesticide usage has long been at the heart of the
controversy between the UFW and growers. Flores
Harrington believes strongly that agricultural workers
should not be harmed due to pesticide exposure, just
because some growers refuse to apply safety mea-
sures.

The major reason growers neglect to promote safe-
ty in the field is that they feel it might cost them extra
in terms of time and money. She feels that to endan-
ger even one life is too important to overlook.

Major problems stem from pesticides drifting away
from intended usage areas onto unsuspecting individu-
als. Five years ago, the California Dept. of Pesticide
Regulation defined drift exposure to include “all peo-
ple not engaged in applying pesticides who were
exposed incidentally to an application.”

Flores Harrington argues that two drift exposure
cases have particularly alarmed her : the first involved
41 strawberry harvesters, followed by 64 broccoli har-
vesters. Both allegedly caused serious health prob-
lems.

But drift exposure is not always limited to farming
ares.

Last year, several students and teachers at a San
Antonio middle school were hospitalized with nausea,
headaches and dizziness. A subsequent investigation
revealed that morning maintenance workers sprayed a
pesticide around all building exteriors. Under the
sun’s rays, the pesticide drifted into nearby clasrooms.

“It was rare to have such strong supporting evi-
dence,” says Flores Harrington. “Usually that is not the
case.”

“It has been estimated that only one percent of
pesticide poisoning in farm workers is reported by
doctors,” says Dr. Marion Moses, a physician and envi-
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ronmental health specialist, who consults for the UFW.

In 1989, while testifying before the Toronto Board
of Health, Dr. Moses said that “agriculture uses almost
80 percent of the more than one billion pounds of pes-
ticides used annually in the United States. Pesticides
have only one purpose—to kill or harm living things.”

Gene Hall, of the Texas Farm Bureau, continually
argues against Flores Harrington and other UFW con-
sultants. “Before we ever use a pesticide in the field, it
has to undergo extensive testing. Otherwise, the gov-
ernment would not approve the pesticide for use in
the field if it has not undergone such tests.

“Our tests are designed to determine just what are
the tolerance levels of each pesticide,” he adds. “To
do this we use laboratory rats. We test them to see
what the tolerance levels of the pesticides are and
what the effects are on the rats. After we find that out,
we then set limits that are far below what the tolerance
level would be,” says Hall.

As for drift exposure, Hall stated that the Farm
Bureau encourages everyone to use safety first and to
follow the guidelines set by the Agriculture
Commission regarding field pesticides.

Flores Harrington, however, does not share Hall’s
view.

Farm workers cannot avoid exposure. “The pesti-
cides are all around them, on the harvest, in the
ground water, in the air, in the dirt. At the end of the
day, the farm workers have pesticides in their cloths as
they enter their homes and expose their unsuspecting
families,” she says firmly.

Grapes top the list of controversy. A full one-third
of the pesticides used on grapes are known to be or

Migrant Youth

suspected of being carcinogenic or cancer causing.
Five are consistently proposed for permanent bans:

eMethyl bromide—a highly toxic chemical called a
fumigant and known to be extremely poisonous to all
forms of life. Used to Kkill insects, weeds, bacteria,
fungi, rats, squirrels, and gophers.

eParathion and Phosdrin—related to the family of
oganophosphates or nerve gas. Parathion easily
breaks down into a more toxic pesticide known as
paraoxon, which has a tendency to be readily
absorbed through contact with the skin. Because of its
gaseous state, parathion has been recognized as a drift
pesticide, drifting as far as 20 miles from the site of
application. Because it does not easily absorb into
surrounding foliage, it has also been classified as a
residue poison.

eCaptan—used as a fungicide and also known to
be a carcinogen, teratogen (causes birth defects) and a
mutagen (DNA altering). Because captan is believed
not to cause immediate harm, it has been listed as a
“safe” pesticide.

*Dinoseb—symptoms have been known to resem-
ble heat stroke and have caused death. According to
Dr. Moses, “a farm worker in Texas was spraying
Dinoseb with a backpack sprayer wearing his regular
work clothes. After three days ... he collapsed in the
fields, and was taken to a hospital where he later
died.”

Flores Harrington says that migrant farm workers
usually do not report such cases, because it draws
unwanted attention to them, singles them out as
potential trouble makers and inevitably causes work
loss.

Please see Flores Harrington, page 37

by Alicia Wagner

Rebecca Flores Harrington
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Why is Austin now a
mecca for Brazilian musical
talent?

Because Gerard Béhague,
an ethnomusicologist and UT
professor, marched onto UT’s
campus 20 years ago with a
cuica in one hand and an
cavaquinho in the other—forever
changing the rhythmic fabric
of UT and the Austin commu-

nity.

Recently nominated to become a member of
the prestigious Brazilian Academy of Music, Béhague
created courses titled “Music of Brazil and Argentina”
and the “Brazilian Music Ensemble.”

Now in the 1990s, the Capital City is not just home
to the Texas Longhorns and the legendary Stevie Ray
Vaughn, but it is a music-making center for sultry sam-
bas and fiery carnaval rhythms.

The tunes of Susanna Sharpe, Antonio Dionisio
and the Purple Martins reverberate in Austin's club
scene—often playing gigs in popular venues like Club
Palmeras, Symphony Square and Liberty Lunch.
Sharpe's latest release—A Musica das Almas (The
Music of the Souls) remains in the top five of Waterloo
Records' world music bestsellers since its December
1993 debut, says Hayes McCauley, world music buyer.

“Brazil in Central Texas is rather removed from the
local culture,” says Béhague about South America's
Portuguese-speaking culture--defined as a population
exceeding 150 million.

With the largest Brazilian Studies program in the

United States and one
of the greatest collec-
tions of Brazilian mate-
rials outside Brazil,
this continent-sized
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nation continues to
attract UT’s attention.

A Brazilian Film Festival premiered last spring on
UT's campus, showcasing a variety of films and videos
from Brazil. Instruction in capoeira, a gracefully pow-
erful Brazilian martial art which choreographs kick-
boxing with music, was featured at the South Austin
Recreation Center.

Local radio enthusiasts also fly down to Brazil on
KUT’s 90.5 FM sound waves—or more specifically,
Horizontes—every Friday afternoon with the melodies
of popular Brazilian artists like Milton Nascimento,
Nazare Pereira or Maria Bethania.

Over the last 17 years, Austinites have transformed
the City Coliseum every February into a mirage of
wildly clad revelers performing the samba or lambada.
It may not be Rio de Janeiro, but Austin’s Carnaval
Brasileiro is the next best thing.

Declared by Texas Monthly as the “Best Public
Bash of the Year,” the original carnaval celebration was
held in a local Unitarian Church in the early 1970s;
now, Mike Quinn produces this Brazilian fest, which
sells out every year, in the City Coliseum.

“It is remarkable that a city the size of Austin,
throws a carnaval of such importance to the communi-
ty,” Béhague says. He can think of only a few cities in
the U.S.—New York, Washington, D.C., and San
Francisco—where a carnaval of this caliber is held.

"This is a town of very special people attracted to
music," Béhague says. "The Austin music life would
not be what it 1s if it did not have an audience that
supported music.”

Growing up in Rio de Janeiro and dancing samba
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with his friends at an early age, music was a natural
part of Béhague's family tradition.

"Music is a very strong tie between people, a very
strong symbol of identity," he says, pointing out that it

-

is a primary means of
unifying Austin's
Brazilian community.

Michael Crockett,
host and producer of
Horizontes, shares
Béhague’s passion for
what many consider to
be one of the most
innovative musical gen-
res in the world. KUT
90.5 FM broadcasts the
almost  20-year-old
show which explores a
panorama of Latin
American sounds—
Andean, Caribbean and
Brazilian popular
music.

Horizontes, accord-
ing to Crockett, is the
only Brazilian radio
show in the state of
Texas.

People are generally attracted to Brazilian music
because of its unique syncopation, says Crockett.
“Your body responds to the fact that the rhythms do
not fall on the beat,” he adds.

"Maybe about 20-30 percent of my audience has an
understanding of Portuguese, but I say that most of
them just like the feel of it—the rhythms and the
instrumentation," Crockett says.

And what is so different about Brazilian music?

"It is a mosaic — a multiplicity of expressions,"
Béhague says. The blend of races and cultures in this

Dr Behague

- South American country creates multiple musical her-

itages, including the native indigenous cultures, the
Portuguese and the African.
Samba is what most people tradmonally think of

when discussing
Brazilian music. Often
referred to as the

"musical bread and but- |
ter of the poor," samba
is "a musical form
largely created and sus-
tained by the black and
mulatto working classes
in Rio de Janeiro,” Chris
McGowan and Ricardo
Pessanha say in their
book, The Brazilian
Sound.

The thundering
beat of surdos, a type
of Brazilian bass drum,
and the scraping
sounds of the reco-reco
are just a couple of the
various instruments
which produce samba
sounds.

Michael Crockett, KUT
Brazilian music redefines itself in the various
regions of Brazil, among the differing racial, ethnic,
and religious communities. Bossa nova, musica popu-
lar brasileira and samba reggae are just a handful of
Brazilian musical genres.

by Nisha Parikh

by ;Jim Garrett



by Kathryn Kinslow

Susanna Sharpe found its way to Brazil as samba reggae.

In the 1950s,
a "new way" of
doing  samba
introduced itself
as bossa nova.
"It had a harmon-
ic richness previ-
ously heard only
in classical music
and modern jazz,
McGowan and
Pessanha say.

In _the: late
1960s to the early
1970s "musica
popular brasileira"
or MPB emerged.
“Compelling
melodies, rich
harmonies, varied
rhythms, and
poetic lyrics,”
were introduced,
McGowan and
Pessanha say.

During the
black pride
movement Afro-
Brazilians were
inspired by the
reggae artists Bob
Marley and Peter
Tosh. Reggae

Performing Brazilian music in Austin for almost a
decade, Susanna Sharpe currently indulges herself in
the musical genres of samba, samba reggae and
baido—stemming from a 1940s African dance popular
in northeast Brazil.

Sharpe completed two degrees in Spanish and
Latin American Studies at Wesleyan University in
Connecticut, then became an Austin resident in 1984.

Although the 33-year-old native of New York State
was fluent in Spanish, she did not learn Portuguese
until she came to Austin.

Sharpe, whose mother is a singer and songwriter,
did not discover her own voice as a soloist until late in
her college years when she began singing in coffee-
houses with an acoustic guitar. Much later, she became
the vocalist for the Samba Police. “Beautiful melodies,
harmonically rich chords, and the rhythmically diverse
beat generate an appealing quality to [Brazil’s] musical
expression,” she says.

Receiving musical instruction from Professor
Béhague, enrolling in Portuguese courses at UT and
living with two Brazilian roommates, Sharpe immersed
herself in the music, language and culture of Brazil.

She then joined Takiy-Orqo, a four-member Latin
American traditional folk band, and participated in the
UT Brazilian Music Ensemble, directed at the time by
Larry Crook.

After playing in Austin’s first successful Brazilian
band, Quizumba, Sharpe and two former Quizumba
members—her husband Sergio Santos and Russ
Scanlon—created Susanna Sharpe and the Samba
Police in 1988. The band launched their first tape in
1989; their first CD arrived more than three years later.

“Although Brazilian music is rather ‘exotic’ in
Texas,” Sharpe says, “there is an openness in Austin
for different traditions which yields to our sizable and
growing following—from students to older listeners in
both the Brazilian and non-Brazilian community.”

Working as a book editor by day, Sharpe hopes
her evenings will continue to be filled by singing

seductive Brazilian music in Austin nightspots.

Quizumba also birthed Antonio Dionisio, a
Brazilian who began his U.S. career playing with this
group.

Surrounded by music in childhood and then
receiving his professional musician license in Rio de
Janeiro in 1977, Dionisio played guitar throughout the
continents of South and North America—Brazil to
Panama and Costa Rica to Canada.

The 40-year-old native of Tres Pontas, located in
the state of Minas Gerais—north of Rio de Janeiro—
was heavily influenced as a teenager by the music of
another performer from his hometown, Milton
Nascimento.

He founded a six-piece group in 1991—Antonio
Dionisio & MMR— and the band continues to perform
predominantly traditional and popular Afro-Brazilian
thythms. The other five members are from Rio de
Janeiro, commuting regularly to Austin.

Sharpe not only launched Austin’s premiere
Brazilian band with Dionisio, but she and Sergio
Santos of the Samba Police worked closely with Karen
Hoffman to produce what is now a 25-member percus-
sion band—The Purple Martins.

A former Harper's Magazine editor, Hoffman once
played classical choral melodies on the piano, but her
musical tastes migrated to Brazilian music.

Now a Plan II graduate student at UT, Hoffman
spends her spare time singing traditional carnaval
tunes in the Purple Martins and directing the UT
Brazilian Music Ensemble under Dr. Béhague.

The Purple Martins began with 12 members in
1992, including Sharpe and Santos, who remained with
the band for only a short time. Coined by Santos, the
name—the Purple Martin—refers to a bird that
migrates from South America. "We felt in a metaphori-
cal manner we were going back and forth by acquiring
the music and bringing it here," Hoffman said.

But the purple-clad performers continually con-
front conflicts over enough stage space to hold 25
people, Hoffman says.

"In fact, until La Zona Rosa closed, the only places
we could really fit comfortably were La Zona Rosa and
Liberty Lunch," he says. "So it was really bad news
for us to hear that they were closing." (The popular
bar reopened, however, this February.)

Duplicating the samba school rhythms played in
the streets of Rio de Janeiro during carnaval, the
Purple Martins created the Brazilian Ball last year—
where Austinites can dance into pre-lenten revelry.

Hoffman points out that their emphasis, however,
has gradually shifted from playing cover renditions of
the Rio carnaval samba-enredos (samba theme songs)
to northeastern carnaval music, including Bahian Afro-
Brazilian sounds.

Often drawing crowds of more than a thousand,
Hoffman attributes the Purple Martins' success to
group execution of Brazilian beats with only percus-
sion and vocals. "Those are the most primitive forms
of music-making — drums and voice," she adds.
"Those speak directly to people in a very basic way
than anything else."

And why is
Brazilian music
successful in
Austin?

" think® ft
has to do with
that unique character of Austin that's so hard to
define, but that character which makes people want to
live here, that provides a certain quality of life and cul-
ture," Hoffman says. "Musically, it is a place for peo-
ple to explore a lot of venues for different musical
genres.”
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Looking back, Jurgen Streeck says he was puzzled.

The veteran speech communication professor
encountered complex intercultural dilemmas as a
teaching assistant and later as a professor at UT,
including the former linkages between his native
Berlin and teaching stints in the Philippines.

"The irony of my own situation is that I was expe-
riencing some of the most difficult intercultural com-
munication problems while teaching intercultural com-
munication," says Streeck.

“For example, when I arrived at UT, I had a friend
of mine, a German sociology professor who came to
give me advice on my teaching. After class, he told
me: ‘Take your hands out of your pockets and keep
them outside, and if you need to sew up your pockets,
then sew them.’

"That's what I did. I didn't have to sew them, but I
gestured more. Then I asked an American graduate
student of mine to come to my class and evaluate my
class like he would evaluate his students’ speeches in
‘Public Speaking.’ After class, he told me that my ges-
tures were kind of exaggerated and effeminate.

"I thought it was a real bummer, because the funny
thing is that I teach and do research about gesture, and
I believe it is an extremely effective means of intercul-
tural communication." Streeck concluded that he had
to relearn everything.

For international teaching assistants, who journey
to heartland-based Austin with no prior teaching expe-
rience, the confrontation with Texas university culture
can also be distressing.

First of all, there's the problem with daily English.
For example, in 1989 the 70th Texas Legislature
required that all public universities evaluate interna-
tional teaching assistants (ITAs) and assistant instruc-
tors on their English skills. However, American stu-
dents still complain about their command of the
English language.

The fact that Texas is a "heartland state" contributes

International TA'’s

You Don’t
Understand
Your TA??)

to the problem, says Streeck. A major conflict stems
from UT students' non-acquaintance with other cul-
tures. "The average UT student does not speak a for-
eign language. It's very different from the European
situation where people are much more bilingual.
Learning a foreign language and traveling to other
countries is not very familiar to many American stu-
dents," he says.

"Most of my undergraduate students have never
worked or studied outside of Texas," says Jaqui
Chmielewski, an international teaching assistant, born
in Argentina. "They are very surprised when I tell
them that I did my undergraduate work in Israel and
my graduate work in the US, " she adds.

The University of Texas enrolls more international
students than any other public research university in
the United States: 4,014 students, or nearly 9 percent
of the students arriving from foreign countries in 1993,
says the UT International Office. Approximately 25
percent comprised the foreign teaching assistant and
assistant instructor population.

For unsophisticated students confronting multicul-
tural conflict for the first time in their lives, this signifi-
cant ITA proportion sparks conflict, say experts.

Cross-cultural communication also affects ITAs in
very particular ways. For example, ITAs often com-
plain about having to work more than the required 20
hours a week.

"I tell them: write it down on a sheet of paper,
what your hours are, what you do and give that to
your supervising professor. I think ITAs from certain
cultures are not assertive enough. I don't think they
understand that you can say no," says Ghislaine
Kozuh, coordinator of UT’s international TA Training
Program in the Teaching Effectiveness Center.

If ITAs communicate clearly to their professor, their
concerns would at least be taken into account, she
explains. This only occurs with fair supervisors, says
Curtis Polk, former UT race relations counselor, who



now works for the Texas Insurance Commission.

Also, some cultures are not used to asking for
help. The supervisor should not wait until the ITA
seeks formal assistance, he adds.

"ITAs don’t go for advice," agrees Streeck. They
tend to stick to their own culture, he says. “Many
don’t try to ask people, 'what can I do to become
more a part of American culture? Also, it’s not so
clear whether people can answer these questions,” he
explains.

Misunderstandings among ITAs and American stu-
dents are legion.

eAt a lab, an ITA had specific orders from his
supervisor to not let anyone into the classroom except
students. But when a student knocked on the door,
the ITA refused entry. A quarrel ensued, with the
American student threatening to report the ITA.

"You don't have any right to leave me outside,"
argued the student. After an angry exchange of words,
he added: "I don't know where you are from, but in
America we do not raise our voices."

*An Asian TA was shocked at the University of
Florida when a male American student patted her
shoulder in excitement after getting a good grade. In
another instance, an Arabic male TA put his arm
around a student's shoulder thinking he would ease
the student's anxiety. The student resented the ges-
ture.

Experts believe the solution to these problems
must involve both sides. “First of all, I think American
students should not expect every teacher or every TA
to be perfect right away,” says Streeck.

There should be more tolerance, he adds.
Diversity will enhance the quality of teaching because
of the ideas it generates, adds Streeck. "Students might
be better served many times to be exposed to a TA
who may not be totally competent in the American
system, but has a lot of other things to offer that a
mainstream American teacher, who is very skilled at a
superficial level, may not offer,” explains Streeck.

ITAs must learn the rules of the culture they are
joining, experts claim. Every institution features differ-
ent cultures, says Polk. "People need to figure out the
rules of success to be successful in the culture where
they are, " he explains.

"Students in some ways define themselves as the
customers and teachers as the providers of the service.
If you don't deliver that service in the way students are
used to, there is a communication problem," explains
Streeck. Teaching is an ongoing communication
process and therefore there should be a lot of good
preparation for ITAs, he adds.

The University of Texas at Austin leads in teaching
assistant training, says Leo Lambert, associate dean of
the Graduate School at Syracuse University in New
York.

The Center for Teaching Effectiveness organizes a
four-day orientation session each year aimed at prepar-
ing international students for their new roles. About
300 students attend these orientation sessions annually.

ITAs learn about communication skills, teaching
techniques and American culture. The workshop cul-
minates when each ITA presents a five-to-ten minute
lesson. International students also need to pass a writ-
ten and oral test when required, as well as enroll for
one semester in T398, a "how-to" teaching class.

But the training is more individualized at the
University of Washington in Seattle. First, all students
attend a workshop. Students with language difficulties
meet with a consultant weekly for half an hour during
the whole year. ITAs don't need to enroll in any spe-
cial course for teaching guidelines.

"We do not believe a course is an effective way to
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enhance teaching," says Gabriel Bauer, instructional
development specialist at the University of Washington
in Seattle. "Because teaching needs are different from
discipline to discipline and from department to depart-
ment, the best way we can really help people is by
providing help with the course they are teaching at
that point. We cannot do that in a class," she adds.

"We go in and observe the person teach, once or
twice a quarter, depending on what we see and what
needs to be done. We videotape ITAs in the actual
class they are teaching. We go and interview the stu-
dents about the ITA's teaching," Bauer says.

When an undergraduate at UT cannot understand
the ITA's accent he or she will drop that class, say
many students. "Some undergraduates have a more
difficult problem with that than others and some
American undergraduates are less flexible and have
fewer coping skills in dealing with the additional
stresses of having to learn with an ITA," responds
Kozuh.

Please see TA’s, page 37
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MINORITY RETENTION

BY STELLA M. CHAVEZ

Despite renewed empbasis on recruiting minority
students, serious problems remain with UIT’s campus
retention efforts. Severe atirition statistics continue.

TEJAS
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® Maria Aguilar’s SAT scores were just average and
her high school grades dipped below the top ten per-
cent. She enrolled at UT, however, under a summer
program for at-risk minority students. But, when Maria
(not her real name) failed her first exam, worries about
survival escalated into daily anguish.

e Last November, UT President Robert Berdahl and
administrators eagerly presented minority initiatives in
front of a 250-student audience, highlighting the presi-
dent’s recruiting tours throughout South Texas. But stu-
dents of color responded critically about enduring
repetitive frustrations on campus, leaving officials unset-
tled.

e For more than two decades, Hector Garza,
Director of Minorities in Higher Education for the
American Council on Education (ACE), has monitored
conflicts between recruiting and retention. Minority
progress in higher education contin-
ues, but Garza adds that studies show
minorities still battling on equality
issues.

Overall, minority enrollment
increased 53.6 percent from 1982 to
1992, reports the ACE. In 1990, the
National Center for Education Statistics
counted 2.6 million minorities, or 19.8
percent of the total college student
population. Yet administrators know
that those recruiting efforts are only
part of the battle -- retaining and grad-
uating more minorities presents an §
even greater challenge. In 1987, only
about 12 percent of all baccalaureate
degrees in the U.S. went to minorities.

Educators explain some of the
pressing issues stem from views that
universities remain elitist institutions in |
which a student's cultural needs are
not met, where minority faculty play a
small role, and where student enrich-
ment programs do not reach all at-risk students. To
combat these issues, universities like UT have found a
more user-friendly campus works best by focusing
attention at the departmental level. At the same time,
institutions have broadened their admission standards,
are providing supplemental instruction and hiring more
faculty of color.

By targeting those areas historically ignored, univer-
sities hope to change reports that minorities withdraw
from college at higher rates and obtain their degrees at
much lower rates than do their white and Asian
American peers. ACE’s 1993 Minority Status Report
found that only 32 percent of African Americans, 41
percent of Hispanics, and 30 percent of American
Indians, who enroll at a four year institution, complete
their degrees within a six-year period—versus 54 per-
cent of all students. Anglo and Asian Americans have
the highest completion rates of 56 percent and 63 per-
cent, respectively.

Manuel Justiz, Dean of UT’s College of Education,
who recently co-authored Minorities in Higher
Education, explains that major factors influencing
minority retention rates include:

e Limited financial resources -- fewer grants and
more loans awarded to students. The Department of
Education estimates only $6.4 billion in Pell Grants
were available last year, compared to about $24 billion
in loans. As a result, students will work more hours or
even delay graduation to pay off their debts.
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