LCP: $2.95




~ RONALD ARIAS
" 1964 Raymond Avenue
" Signal Hill, Calif. 90806




EL PLAN

&l
~ i
= de i
7 2 =
o Santa Barbara =
~ B
5 2
~ R
~ IR
2 NS
~ I
/ff\ A CHICANO PLAN FOR HIGHER EDUCATION -
5 %
% %
% R
~ RS
~ R
~ R
~ IR
™ ANALYSES AND POSITIONS BY THE I
22 CHICANO COORDINATING COUNCIL £
v ON HIGHER EDUCATION IR
< \ >
7k £
& e
& 22
~ IR
= R
o R
~ %
;\/ R
S 0
i / LA CAUSA PUBLICATIONS R
& SANTA BARBARA R
o K
~ R
- IR

AR 3, <
IR S A R S R S S S S P &

S\ O INCY I



¢

copyright © 1970 by La Causa Publications

Printed in Alta California de Aztlan

All rights reserved. No part of this book may be reproduced or trans-
mitted in any form or by any means, electronic or mechanical, in-
cluding photocopying, recording, or by any information storage and
retrieval system, without written permission from the publisher, except
in the case of brief quotations embodied in critical articles and reviews.

La Causa Publications
p. 0. box 4818
Santa Barbara, California 93103

Second Printing, January, 1971

i e o N = e e



eT— 1
CONTENTS
MANIFESTO. . . . . . . gl RPN T 9
ORGANIZING AND INSTITUTING CHICANO
STURIESIPROGRAMS %, . "% . & .+ o o o fF 8 okt 13
RECRUITMENT AND ADMISSIONS:
ACHICANOPOSITION . . . . . . . . . .. IR S 25
SUPPORTPROGRAMS . . . . . . . . . . . Qi RN 31
CURRICULUME §t . » e, . L GEING | SRARLY 108 SR 43
POLIRCALYACTIEIN g b o) Ao il O (i g LS By 53
CAMPUS ORGANIZING: NOTES ON MECHA. . . . . . 59
THE UNIVERSITY AND THE CHICANO i
COMMUNMNITY. § 35" Jo aie i bediy dgioa 2o LG8 5 48 oA S 69
A SELECTBIBLIOGRAPHY. i, i o aofd e g, 73
APPENDIGES! fi/ /7 dp i 0T A G 8 T RREARER ls .0 88
CHICANO COORDINATING COMMITTEE ON
HIGHEREDUCATION . . . . . . . . . . S 84
A PROPOSAL FOR A CHICANO STUDIES
PROGRAM: THE SANTA BARBARA MODEL . . . . . 93
BACHELOR OF ARTS PROGRAM: THE SAN
FERNANDO MODEL. . . . . . . . . . oty 105
AN ASSOCIATE ARTS DEGREE PROGRAM
IN CHICANO STUDIES, it #3% F S 10 0 St o' 117
A CHICANO STUDIESCORELIST. . . . . . . . . 123
MEXICAN AMERICANS AND THE SCHOOLS . . . . 131
CHICANO HISTORY: A COURSE OUTLINE . . . . . 137
CONTEMPORARY POLITICS OF THE
SOUTHWEST: ACOURSEOUTLINE . . . . . . . . 141
MEXICAN AMERICAN SOCIOLOGY:
A COURSE OUTLINEE . v, o0 o VUGS nuinans . 145
H OUTLINE OF A BARRIO CENTER PROGRAM . . . . 151
t




ot " N
A1 IR R \

OR MI RAZA HA

BLA EL ESPIRITO

MANIFESTO

For all people, as with individuals, the time comes when they
must reckon with their history. For the Chicano the present is a
time of renaissance, of renacimiento. Our people and our commu-
nity, el barrio and la colonia, are expressing a new consciousness
and a new resolve. Recognizing the historical tasks confronting
our people and fully aware of the cost of human progress, we
pledge our will to move. We will move forward toward our destiny
as a people. We will move against those forces which have denied
us freedom of expression and human dignity. Throughout history
the quest for cultural expression and freedom has taken the form
of a struggle. Our struggle, tempered by the lessons of the
American past, is an historical reality.

For decades Mexican people in the United States struggled to
realize the “American Dream.”” And some — a few — have. But the
cost, the ultimate cost of assimilation, required turning away from
el barrio and la colonia. In the meantime, due to the racist struc-
ture of this society, to our essentially different life style, and to the
socio-economic functions assigned to our community by anglo-
american society — as suppliers of cheap labor and a dumping
ground for the small-time capitalist entrepreneur — the barrio and
colonia remained exploited, impoverished, and marginal.

As a result, the self-determination of our community is now the
only acceptable mandate for social and political action; it is the
essence of Chicano commitment. Culturally, the word Chicano, in
the past a pejorative and class-bound adjective, has now become
the root idea of a new cultural identity for our people. It also re-
veals a growing solidarity and the development of a common
social praxis. The widespread use of the term Chicano today sig-
nals a rebirth of pride and confidence. Chicanismo simply em-
bodies an ancient truth: that man is never closer to his true self
as when he is close to his community.
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Chicanismo draws its faith and strength from two main sources:
from the just struggle of our people and from an objective analysis
of our community’s strategic needs. We recognize that without a
strategic use of education, an education that places value on what
we value, we will not realize our destiny. Chicanos recognize the
central importance of institutions of higher learning to modern
progress, in this case, to the development of our community. But
we go further: we believe that higher education must contribute to
the formation of a complete man who truly values life and free-
dom.

For these reasons Chicano Studies represent the total con-
ceptualization of the Chicano community’s aspirations that involve
higher education. To meet these ends, the university and college
systems of the State of California must act in the following basic
areas:

1) admission and recruitment of Chicano students, faculty,

administrators and staff

2) a curriculum program and an academic major relevant to

the Chicano cultural and historical experience

3) support and tutorial programs

4) research programs

5) publications programs

6) community cultural and social action centers

We insist that Chicano students, faculty, administrators, em-
ployees, and the community must be the central and decisive
designers and administrators of those programs. We do so be-
cause our priorities must determine the nature and development
of such programs. Only through this policy can the university and
college systems respond efficiently and justly to a critical reality of
this society. Through such a policy universities and colleges will
truly live up to their credo, to their commitment to diversification,
democratization, and enrichment of our cultural heritage and
human community.

We assume the sacrifices and responsibilities inherent in our
commitment. It was in this spirit that we met in Santa Barbara in
mid-April: over one-hundred Chicano students, faculty, adminis-
trators, and community delegates representing the northern, central,
and southern regions of la Alta California, Aztlan. Away from the
sensationalism of the mass media, and from the alarms of self-
seeking politicians, we set out to formulate a Chicano plan for
higher education.

Workshops on recruitment, support programs, campus organiz-
ing and the curricular and institutionalizing aspects of Chicano
Studies produced analyses and recommendations. We never lost
sight of the simple fact that these programs will be effective only
to the extent that we can influence decision-making within and
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without the university and college systems. What follows, El Plan
de Santa Barbara, reflects one critical dimension of the Chicano
struggle.

The destiny of our people will be fulfilled. To that end, we
pledge our efforts and take as our credo what José Vasconcelos
once said at a time of crisis and hope:

‘At this moment we do not come to
work for the university, but to demand that

the university work for our
people.”

e,
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Kukulcan: Mayan god of rebirth
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ORGANIZING AND INSTITUTING
CHICANO PROGRAMS ON-CAMPUS

Introduction

Rhetorical liberalism is omnipresent in higher education per-
haps more so than in other sectors of society. Unquestionably, the
contradiction between rhetoric and reality that is characteristic of
‘America’ is a feature of the campus also. The existing interests
and traditional structures have no intention of sharing power,
providing access, extending prestige, and permitting plural partici-
pation. Power must be taken, here, as elsewhere.

The institutionalization of Chicano programs is the realization
of Chicano power on campus. The key to this power is found in
the application of the principles of self-determination and self-
liberation. These principles are defined and practiced in the areas
of control, autonomy, flexibility, and participation. Often imaginary
or symbolic authority is confused with the real. Many times token
efforts in program institutionalization are substituted for enduring
constructive programming. It is the responsibility of Chicanos on
campus to insure dominant influence of these programs. The point
is not to have a college with a program, but rather a Chicano
program at that college.

If Chicanos do not exert dominant influence over the program,
better no program at all. For without the requisite control, Chi-
cano participation provides an ersatz legitimization for the con-
tinuance of the pattern of dominant-subordinate relations that
characterizes Chicano colonial status within the larger society. The
demand for self-determination in higher education is not a ques-
tion of puerile power discussions, but, in this area as in others of
community life, a matter of survival, progress, and dignity. The
practice of self-determination serves best the interest of the Chicano
community and the long range interests of society as a whole.

But old patterns may persist; the anglo may move to deny and
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limit Chicanos, and there will be “Mexican-Americans’ to serve
him. Chicano faculty and administrators and even student groups,
can function as “tio tacos,” the same as politicians, store man-
agers, radio announcers, police officers, ad nauseum. It is all too
easy for programs to be co-opted, for them to function as buffers
of denial and agencies of control. In that case, better no program
at all. Yet the colleges and universities, through Chicano pro-
grams, may serve the community.

The premises for Chicano programs are:

o the colleges/universities must be a major instrument in the

liberation of the Chicano community

« colleges/universities have a three-fold responsibility: educa-

tion, research, and public service to the Chicano community
eonly by comprehensive programs institutes and implemented
by Chicanos and for Chicanos that focus on the needs and
goals of the community will the larger purposes of the
acadamic institutions and the interests of the Chicano
community be served.
These premises are in turn local particularizations of a wider
system of values, beliefs, ideas, organizational modes, and com-
mitments to which the Chicano is dedicated. One of these that has
a direct bearing on Chicano-university relations is that the concept
of “community” is all inclusive. The Chicanos on campus are an
organic, integral part of the Chicano community. Among Chi-
canos on campus there can be no distinctions or separations be-
cause of personal occupational differentiations. Moreover, the
Chicano community on campus is an extension of the larger com-
munity. The base of the Chicanos on campus is the Chicano
community. Participation for the Chicano means total access to
institutions by the total community.

The primary goals of the various programs must be to serve
the interests of the Chicano people through the institutions of
higher learning. In education, as in other matters, there is one
loyalty — the community, one criterion — service, to La Raza. In
higher education, the thrust is directed toward the creation of
parallel institutions that are controlled by Chicanos serving the
interests of the community. These interests are defined only by
Chicanos. Education cannot be isolated from other factors deter-
mining the situation of the Chicano in this society.

The base, the strength, of any action on campus depends on
the Chicano community at that campus — employees, students,
faculty, and administrators. This base must be well organized,
and the group must possess general agreement as to its orienta-
tion before moving to secure programs. Without a position of
strength, it will not be able to exercise control over the programs,
and without unity of goals, the programs would be constantly in
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jeopardy because of internal differences. It is no accident that pro-
grams that best fulfill expectations are to be found where the stu-
dent groups are strong, more sophisticated, and most demanding.
Before moving overtly, the Chicano must assess the situation; he
must be organized and committed; otherwise, co-optation and
tokenism will result. The Chicano cannot depend on the good will
and false promises of others. He must recognize that he will secure
his rights only to the extent that he is strong.

Initial Steps

Usually there are three preliminary steps toward the institution-
alization of programs on campus involving the areas of organiza-
tion, intelligence and advocation. They are for the most part
political; in fact the whole process of institutionalization may be
considered a political one:

1. Organize a Junta Directiva composed of Chicano students,
employees, administrators, faculty, and other members of the com-
munity to initiate, organize, direct, and supervise all aspects of the
institution’s implementation of its obligation to serve the commu-
nity. This will be the top policy and decision-making body for the
programs.

2. Make a thorough investigation and analysis of the climate
within the institution and the surrounding locality. Research the
legal/theoretical structure of the institution, and assess its actual
functional operations.

3. Secure from the institution the commitment that it will give
the highest priority to the needs of the Chicano community, not
because of morals or politics, but because it has the obligation as
a public institution charged with serving all of society. This is not
a novel responsibility, but rather both a past and present one on
which the institution has defaulted. The commitment must be clear
as to the seriousness of the institution’s intent in bringing its
facilities, personnel, and resources to bear on the deplorable condi-
tions that exist for the Chicano community, and it must entail
more than a strictly educational aspect. If the commitment is first
made in the form of a verbal and private understanding between
the institution and the Chicano Junta, it should be in this form for
only as long as expedient: eventually the relation must be overt
and defined.

As pledge of the commitment in higher education, a tangible
first step is the designation of these programs as Chicano or La
Raza, in their descriptive titles. These are self-denoting, affirmative
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and positive from the perspective of the Chicano people. These
terms, Chicano — La Raza, inherently embody the national and
universal philosophical and ideological values and principles
which Chicanos affirm as a people and that the programs are
charged with fulfilling.

Experience in organizing on and off campus suggests nine
principal guidelines to be observed for the creation of satisfactory
and viable programs. These fall into the areas of control, auton-
omy, participation, and responsibility. The guidelines by necessity
are expressed in general terms, and it is up to the local groups to
apply them to the particular context:

1. Control: Chicanos must exercise maximum control over all
programs initiated. This will be resisted, but without control the
program is worthless. Minimum of control is a simple majority in
the governing board, with the Chicano element holding the direc-
torship. Optimum is, of course, total control, vertical and horizon-
tal. This is not unrealizable, for it has been secured in some pro-
grams. If non-Chicano participation is necessary, then the Chicano
element should have the right of nomination and selection of all
participants. Policy and executive responsibility is to be held by
the Junta; if there is to be a predominant element within the Junta,
it should be the student. This insures a continuous fresh input and
avoids the entrenching of personal interests.

2. Autonomy: The programs at the different phases must have
the maximum autonomy feasible within the context of the institu-
tion. This applies to both operating procedures as well as struc-
ture, and also to traditional guidelines and conventions of the
institution. For the programs to be effective, independence and
wide latitude of operation must be assured from inception. New
programs cannot be hampered by old restrictions developed for
different interests and needs. Often, as a rationale for denial of
legitimate demands, regulatory and legal limitations are invoked.
Often the only answer to this is pressure, until it is clear that for
the sake of larger interests existing regulations should be changed.
In addition to pressure, more politic means for bridging existing
prohibitions can be devised. Once the Chicano programs become
operational and their viability and attractiveness apparent, it is
likely that other sectors of the college or university will endeavor
to co-opt and restrict them to protect their own interests and
maximize their area of operation. The Chicano programs must be
as free and independent of all existing programs as possible.

3. Structure: The administrative unit under which the Chicano
program operates would be the largest sub-unit within the insti-
tution, which facilitates most the desired control and autonomy.
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The structural label is not important, i.e., college, center, depart-
ment, etc. What is important is the freedom. Lines of communica-
tion must be direct to the highest executive officer or body of the
campus, and independent of existing structural hierarchy. In time,
a top level general administrative position must be secured. If a
designation or structural concept that suits the need doesn’t exist,
invent one.

4. Organization: Internally the Chicano operation must be de-
signed for efficiency and harmony. The program or programs
must be centralized in terms of ultimate policy and executive re-
sponsibility to maintain control, insure coordination, and maxi-
mize the use of resources. Essential to the success of any program
is the reduction and/or elimination of unnecessary friction, dupli-
cation, and internecine competition within the program. Coordinat-
ing the program effectively means the harmonization of relation-
ships with its sub-components.

5. Flexibility: Flexibility must be built into the programs in
order to insure sufficient latitude for a constantly increasing effec-
tiveness. As the programs unfold, experience will dictate adapta-
tions, changes, or eliminations; these must be anticipated. More-
over, flexibility must exist within the Chicano operation and in its
relationships to the larger institution. Administrative options must
be kept open.

6. Finances: Chicano programs must have a permanent ade-
quate proportional budgeted allocation of funds from the institu-
tion. In addition, the freedom to seek and obtain funds indepen-
dently must be secured. Not abrogating the strictest accountability,
the programs should have the minimum of restrictions in dispos-
ing of these funds. The major decisions on expenditures must
belong to La Junta.

7. Participation and Support: Participation and support at
every level and in any position must be open to all Chicanos. It
should not be restricted by temporary or artificial status. Partici-
pation should include the total Chicano community. Special efforts
should be made to include sectors of the community not usually
concerned with campus-based activities. In every case the total
community must be constantly informed as to plans and actions
on campus, and its active participation and support sought. Em-
phatically, when the situation arises that there is need for more
support than that provided by on-campus Chicano personnel, this
support should be obtained from the Chicano community rather
than from non-Chicano campus groups. This is not saying, reject
all non-Chicano support or participation. Mobilize it, but clearly
define the quality and quantity of this support and participation.

8. Staff: Staff for the programs must meet four qualifications:
knowledge and expertise in the area of concern, experience in the
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field, sensitivity as a person, and a firm proven commitment to
the goals of the programs and the welfare of the community.
Delegated, specific, administrative responsibility is best vested in
those who have an ‘overall’ conceptual grasp of the programs
and its goals. Any effort is dependent on the quality of the indi-
viduals involved. Unfortunately, some programs are already be-
ing subverted by individuals whose commitment to La Raza is
questionable. Keep the “‘tios”’ and the reactionaries out.

9. Responsibility: Chicano programs demand the highest stan-
dards, the strictest sense of responsibility, and the most complete
fidelity. This is an integral part of the commitment to the Chicano
community.

Integral Components

A complete program that codifies the college or university’s
obligation in education, research, and public service includes the
following minimum components:

1. Department

a. design and administer degree program
b. counseling of enrolled students

c. faculty
2. Recruitment, financial support, and tutorial services for
students ]
a. identification and recruitment of students for the college/
university

b. maintenance and support
c. tutorial services
d. housing
3. Research
a. design, sponsorship, and administration of research proj-
ects that serve actual needs of the Chicano community
b. graduate fellowship programs
4. Publication
a. publish materials of research projects
b. publish materials needed by local community
c. publish materials by Chicano writers and artists
5. Community Social Action
a. sponsoring of community services
b. community organizing, education/cultural programs, in-
formation dissemination
6. Policy and Executive Body
a. nominated by Chicanos representing students, faculty,
administrators, employees, and other members of Chi-
cano community
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b. propose policy and specific projects and activities
c. oversee staff
d. secure community support

Proposals

Usually, at a certain stage, the specifics of the goals and struc-
ture of the Chicano program are spelled out in proposal form.
There are two general types of proposals each according to the
type of structure desired.

Department proposals outline the framework for the academic
unit, detail requirements, curriculum, and the faculty resources, etc.
They divide into five parts:

Part I: Introduction. 1) designation of degree, 2) objectives
and values of degree, 3) precedents, 4) relationship to
existing curriculum and research programs, and 5) time-
table for development.

Part II: 1) Admissions criteria, 2) curriculum, definition of
proposed degree program, 3) recommended electives,
4) foreign language requirements, 5) criteria for granting
degree, 6) relationship to existing masters and doctoral
programs.

Part III: Staff resources existing and to be recruited.

Part IV: 1) Course descriptions, existing and to be designed,
2) the instructors and bibliography.

Part V: Library resources, actual and anticipated.

Proposals for centers, institutions, schools, colleges, etc., include
the following: introduction, statement of justification, precedents,
purposes, specific focus, components, administrative design, antici-
pated effect on current structure of college or university, relation-
ship to existing programs and structures, number and criteria for
staff, participating students, necessary research resources, physical
plant, timetable for implementation, project budget, and regulatory
changes. Proposals for Chicano units should be advanced by the
entire Chicano group.

The type of structures possible for the Chicano programs
ranges from departments to the ideal, a university. A Chicano
Studies department is the best vehicle for the development and
implementation of a Chicano curriculum and for securing the
necessary staff. A department offers courses, either unilaterally or
in association with other departments; it, of course, enjoys the
autonomy proper to it. The department may be uni-disciplinary
or inter-disciplinary; often the combination of both is the most
practical and flexible. Centers, institutes, and schools areorganized
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around a broad multi-faceted program which includes academic
and community service activities that cut across various intra-
college/university boundaries. The college is perhaps the most
suitable structure for a wide set of programs because of its defined
autonomy in nearly all areas considered as integral for a viable
Chicano program. Of course, a university is the optimum institute
for Chicano higher education — and it will be realized, i.e., Uni-
versidad de la Raza, Chicano University of the Southwest, Uni-
versidad Autonima de Aztlan.

Problem Areas

There are several external factors that affect Chicano programs
which should be considered. Obviously, the general political climate
within the state is worsening. Reactionary attitudes held by politi-
cians will affect the context of innovative programs, especially
those whose mission is social and educational and whose focus is
the disenfranchised ethnic minorities. To compound the problem,
the institutions through which the Chicanos are trying to work
are, per se, the current political scapegoat. In the area of public
attitudes, there are several other factors influencing programs.
Though the colleges and universities believe themselves to be
progressive, often the opposite is true. They share and harbor the
more reprehensible idiosyncracies of the general society. College
and university personnel can be racist and reactionary, and so
can sectors of the student body. They will refuse to accept the
legitimacy of needs and corresponding programs that are not
orthodox; further, consciously or unconsciously, they will endeavor
to prevent and subvert them. One target where hostility can focus
most damagingly is funding. Academic validity is another point
of attack; often the question of standards, criteria, etc., merely
cloaks racist attitudes and assumptions. Another focus of attack is
the socializing aspects of the programs; by exaggerating their
political content, critics can undercut their public support.

In some instances, programs are not only beset by difficulties
from external sources, but suffer from within. Most of the prob-
lems are common to pioneering efforts of any sort. Experience
indicates that problems and difficulties in the process of institu-
tionalization are compounded when they are joined to similar
efforts carried on by other minority groups. To date, joint efforts
have been counter-productive; they should be considered carefully.
The Chicano programs develop internal bottlenecks for a number
of reasons. One is that the sponsoring individuals are not in full
agreement as to the basic propositions of the program, and the
implementation phase becomes the battleground for these disagree-
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ments. In some cases, difficulties develop from the lack of clear
definitions of the roles of staff and students in the program. Of
course, all programs are hampered by the lack of proper staff,
but many are undermined by staff who do not share movement
values and who were hired without thorough evaluation.

Recommendations

Given the current difficulties and the project needs of the future,
the following recommendations are made:

1. The establishment of a central information bank on course
descriptions, proposals, programs, and personnel.

2. Directory of potential and current students, and faculty,
available for distribution.

3. Design and financing: of an in-service training and support
program for graduate students to enable them simultaneously to
obtain higher degrees while filling teaching and staff positions in
the programs.

4. Priority in hiring for program positions be given to gradu-
ates of Chicano student groups and those Chicanos who have a
record of community service.

5. The possible recruitment of Mexican nationals for faculty
positions to fill special temporary needs, provided they have the
necessary orientation and commitment.

6. Chicano departments, centers, colleges, etc., as they become
operational should mutually support each other by the sharing of
resources and the development of joint programs.

7. A just number of student slots in “Study Abroad” programs
must be secured for Chicano students, and these must be nomi-
nated by the student organizations.

8. Chicano student and faculty exchange programs should be
implemented.

9. The various students groups, MAYA, MASC, UMAS, etc.,
should adopt a unified name as symbol and promise, such as
CAUSA (Chicano Alliance for United Student Action) or MECHA
(Movimiento Estudiantil Chicano de Aztlan).

10. Chicano authored or sponsored publications should be given
preference as course materials. Chicanos should publish through
Chicano journals. Chicano publishing: houses should be estab-
lished.

11. Chicano students, faculty, staff must organize a united state-
wide association for the advancement of La Causa in the colleges
and universities.
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Conclusions

In the last two years, across the state, student organizations on
college campuses have addressed themselves to the following ob-
jectives: increased admittance of Chicano students, the vindication
of their cultural heritage, the utilization of institutional resources
for the benefit of the larger community, and the implementation of
courses relevant to the Chicano. During this time a coherent set
of vital components for a satisfactory program have emerged:
admissions and recruitment, curriculum, research, publications,
and community action. The process has taught that in any and
all programs the guiding determinants must be the principles of
self-determination for self-liberation.

A modicum of success has been obtained at a few institutions;
but these were not freely given, and they were secured not without
cost. The Chicano was here before and has been present these
hundred odd years, but it was only in the last two years that the
institutions have been moved to satisfy their obligation to our
community. This resulted because of the self-sacrifice, militancy,
dedication and political maturity of student organizations. There
have been a few, isolated conscientious Chicanos who tried to
gain the attention of the colleges for the community prior to the
last two years. They were ignored, though the need was no less
urgent, and the arguments no less valid than today. It is because
of the spirit and style of the present generation that progress has
been made. Adelante!
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RECRUITMENT AND ADMISSIONS

Institutions of higher education recruit and admit or hire Chi-
cano students, faculty, staff, and employees. Recruitment must take
place according to the following policies:

1. The number of Chicano students who qualify for admission

shall determine the funds that must be procured by the institu-

tion in providing adequate support programs, academic and
non-academic. It is totally unacceptable that funds continue to
determine the number of Chicano students to be enrolled.

2. Chicano faculty, staff, and employees must be recruited for

positions in all areas — and at every level — of the university

and college structure. Obstructive criteria must not limit Chi-
cano access to these positions.

3. Institutions must immediately accept and establish the prin-

ciple of proportional representation for Chicanos — students,

faculty, staff, and employees — in all areas and all levels of
higher education. For example, the percentage of Chicano stu-
dents enrolled at those institutions located in areas with a sig-
nificant Chicano population must equal the percentage of school-
age Chicanos in those areas. Thus, the percentage of Chicano
students at UCLA must equal the percentage of school-age

Chicanos in the Los Angeles-Long Beach area: so for UCSB

and the Tri-Counties area and for Cal State Hayward in South

Alameda County. Those colleges and universities 'situated in |

areas with few or no Chicanos must refer to the percentage of ‘

Chicanos in the state to determine the percentage of Chicano |

students they must enroll. Presently the Chicano student-age |
population in the state of California is approximately seventeen ‘

\
|

S ; percent.
'El Plan’ meeting. Santa Barbara, April, 1969. 4. For recruitment of Chicanos to be effective, committees —
made up of Chicano students, administrators, employees,
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faculty, and community people — must be established with the
responsibility for recruiting Chicano students and for screening
Chicano candidates for campus positions.

Scope of Recruitment

Institutions of higher education must accept fundamental re-
sponsibility for recruiting Chicanos who will enroll as students or
work as faculty, staff, or employees. Given the traditional and
systemic indifference, even hostility, of higher education to Chi-
canos, institutions must never assume that Chicanos must first
seek them out.

Various sources can be contacted and used in recruiting Chi-
cano students. Chicano Community organizations, Chicano stu-
dent organizations, high schools and junior colleges, Chicano
graduates, sympathetic schools, clearinghouses, high school and
junior college graduates, the Chicano Press Association and other
media, must all be thoroughly and regularly informed of avail-
able educational and financial aid opportunities. A uniform appli-
cation form and procedure must be established, and all literature
(and other media) must be in both English and Spanish. Through-
out the recruitment process the importance of higher education to
Chicanos must be emphasized, and Chicanos strongly encouraged
to continue their education.

In the final analysis, recruitment activities in institutions of
higher education must contribute to the recruitment process by
bringing their resources to bear on the deplorable conditions
affecting Chicanos today in the elementary and secondary schools
and in the junior or community colleges. Elementary and second-
ary school systems urgently need to develop effective counseling
services. More bilingual Chicano teachers, counselors, and admin-
istrators must be hired to work with Chicano students. Those
schools with a majority of Chicano students must have a Chicano
principal, and those schools having a significant number of Chi-
canos an assistant to the principal, whose responsibility will be
Chicano affairs.

What applies to the secondary and elementary schools applies
with equal force to the junior or community colleges which, almost
without exception, are failing in their role as a transitional institu-
tion between high school and four-year colleges and universities.
Chicano students in community colleges do not receive adequate
preparation because of lack of necessary counseling, tutoring, and
relevant study programs. Four year institutions must help the
community colleges develop effective programs in all these areas,
and Federal funds for student support must be sought, including
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Economic Opportunity Grants, National Defense Student Loans,
and Work Study Programs. Realism must replace thermultiple
myths that surround the community colleges, one of which is that
they are free. Fees are in fact negligible, but there are other costs
(totalling, it is estimated, $900 a year) which must be taken into
account: book expenses, transportation costs, parking fees, and so
forth. For the Chicano, another “cost’ is even more significant.
Namely, by choosing to attend a community college he deprives
his family of income that he would otherwise earn (about $3000
annually). Another myth is that the community college is academ-
ically less demanding than four-year institutions. While competi-
tion may not always be as intense, the community college does in
fact require students to do college-level work.

In all those matters it is assumed that the responsibility of
private institutions of learning is the same as that of public institu-
tions. Moreover, because of their greater administrative and finan-
cial flexibility, major private institutions have greater opportunities
to attack and solve problems.

Effective recruitment of Chicanos — students, faculty, staff, and
employees — cannot take place unless and until there is a satis-
factory relationship between recruitment programs on the one
hand and hiring and admissions criteria and decision-making on
the other.

In the area of student recruitment, the present relationship be-
tween recruitment and admissions is highly unsatisfactory. Col-
leges and universities are using ‘‘standard” admissions criteria —
grade point average, Scholastic Aptitude Test scores, etc. — to
evaluate the college potential of Chicano students. Evidence shows
clearly that these criteria are culturally biased and thus they are
not reliable indicators of college success for Chicanos. Culturally
relevant tests and indicators must be used in identifying the college
potential of Chicano students. Also useful in evaluating applicants
are recommendations (but not necessarily from traditional sources
such as high school teachers and counselors) and personal inter-
views. Most importantly, institutions of higher learning must recog-
nize that the assessment of a Chicano’s college potential depends,
in the end, on a subjective interpretation of his motivation, ability,
and background. Only people that relate to and understand the
background of the Chicano student can satisfactorily make such
a subjective interpretation; hence, Chicanos must make the final
decision on student admissions.

Colleges and universities must also use culturally relevant
criteria in hiring Chicano faculty, staff, and employees. Above all,
they must not be inflexible and rigid in using traditional indicators
of qualification. This applies to training programs for non-aca-
demic personnel.
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Training programs must be set up to assist non-academic and
non-administrative Chicano personnel (technicians, groundsmen,
clerks, and skilled maintenance personnel) in advancing in their
respective fields. Bilingual skills must be recognized as a special
talent and adequate compensation made for such capabilities.
Effective means for resolving personnel grievances must be pro-
vided. Academic opportunities must be opened to all Chicano
personnel, and encouragement given to them to take advantage of
their opportunities.
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SUPPORT PROGRAMS

The current thrust by Chicanos for educational opportunities
has created a situation where higher education is now becoming
accessible to Chicanos. Historically, public education was limited
exclusively to the ruling powers of society. This situation was
especially evident in institutions of higher learning. Hence, the
accessibility of higher education has always been regarded as a
strategic source of power. The power of a monarchy or aristoc-
racy was always synonymous with a monopoly of learning insti-
tutions.

Education for the other strata of society is a recent Twentieth
Century phenomenon. However, a monopoly in higher education
still exists. Traditionally, the goals of higher education have been
directed to meet the demands of the ruling strata of society by
training the specialized manpower required for the operation of
their demands. The equivalent practice today is found in training
students in higher education to serve corporate industry and public
agencies, the two major economic entities of society. The socializa-
tion and indoctrination of these ‘“students” to conform to this
function and accept this limited range of alternatives is a corrolary
role of higher education today. Once properly trained, these stu-
dents serve as agents of the controlling powers and in turn serve
to perpetuate this process. Hence, the defense scientists, college
faculties, journalists, etc., have supplanted the scribes and priests
of ancient civilizations.

This is essentially the function of institutions of higher learning
today. Therefore, all attempts to project Chicanos into the main-
stream of higher education as it exists today are equivalent to
enslaving La Raza to the controlling powers of this society.

Goals of Support Programs

As a significantly larger number of Chicanos enter colleges and
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universities, support programs are a crucial factor in determining
whether the accessibility of higher education will mean a consoli-
dating of educational gains by the Chicano movement.

The focus of support programs must not be to facilitate Chi-
canos to adjust to college life, i.e., the survival syndrome. Rather
than accommodate Chicanos to these institutions, support pro-
grams should facilitate the development of educational processes
to meet the unique interests of Chicanos, hence develop alternative
goals to those prescribed by society. This role encompasses efforts
to establish a stable academic, political, and financial base for
Chicano students and rules out those therapeutic programs con-
ceived as remedial or compensatory which are directed to alter the
student to conform to a prescribed norm of academic and social
behavior. Support programs must be developed as an extension of
the Chicano struggle for liberation and as such must create rele-
vant educational experiences for Chicanos.

Support programs should be developed to encompass and
achieve these goals. This focus of Chicano support programs re-
quires the development of new structures and processes which are
not currently found in traditional structures in higher education.
Hence, the task is really one of creating new structures and modes
in higher education and in making a significant contribution to
the revitalization of colleges and universities. Conventional
methods for support programs are simply not acceptable, and all
attempts by college and university administrators to impose their
models of support programs must be resisted. It cannot be over-
emphasized that the focus of Chicano efforts on campus must pro-
vide “new” meaning and value to higher learning. Chicano pro-
grams must not employ existing goals and structures of higher
education as a frame of reference. To succumb to traditional struc-
tures and approaches is to legitimize their role in indoctrinating
Chicanos to become a part of Gabacho society.

It is the responsibility of Chicano student organizations and the
Junta Directiva to ensurethat support programs maintaina strong
relevance to the specific needs of Chicanos. They must clearly
establish the role of Chicanos in developing and directing these
efforts. It is imperative that Chicano student organizations at all
times have a vehicle which will continually act as an on-going
collective control to maintain an evaluating mechanism over their
support programs. This mechanism will ensure program vitality
and help avoid administrative stagnation. The responsibility will
not rest on one individual; all administrators have the responsi-
bility of carrying out the policy decision which the Chicano stu-
dent organizations have developed. By the same token, this exem-
plifies the great responsibility such organizations have and should
help renew a genuine commitment to a greater CAUSA. Hence, the
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mutual accountability of student organizations and staff in these
programs is clear: it is their responsibility to protect the program
from influences which will co-opt the focus of the program.

Orientation Program

In the past, higher education has failed to encourage Chicanos;
it manifests itself as a hostile environment. Today, an attempt is
being made through programs such as Upward Bound, High
Equivalency Programs, High Potential and Educational Oppor-
tunities Programs, to bring more Chicano students to the college
campus. It is imperative that these programs understand and deal
with the needs and deficiencies with which the student enters the
academic scene. Support programs must be developed to provide
services and personnel to aid the student in order to assure his
retention and successful experience in college.

It should be recognized that most of the students come from an
inferior or inadequate secondary educational system. Thus, the
college should provide an orientation program whose objective
would be to give the student a transitional stage from which he
can move into regular college programs.

A. The Orientation Program must deal with the following needs:

1. Cultural-Identity: For the Chicano student, college is a
different world with its own language, its own standards, its own
expectations and pressures. The casualty rate is high. The de-
mands for adjustments and conformity are heavy. Activities to
strengthen his cultural identity must be an integral component of
every orientation program.

2. Academic: Experience has shown that many of the stu-
dents suffer a deficiency in reading skills, oral expression, and
note taking, study skills, etc. which are vital to academic success
in college. This deficiency is due to an inferior education received
in elementary and secondary schools and must be acknowledged
by a college orientation program.

3. Achievement: Some students reflect a need for a redirection
of personal goals. Some students need strong reinforcement and
encouragement even though they may be capable of performing
well in the academic world. Twelve years of negative self-image
imposed by the school system must be alleviated.

B. Support programs must recognize the above facts and devise
orientation programs which will alleviate the educational and
psychological barriers that Chicano students encounter when they
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enter the college environment. Orientation programs of any kind
cannot resolve the educational damage that such students have
suffered over the years in a matter of weeks or months. However,
this is a positive step in the direction of changing negative attitudes
towards higher education found within the student.

C. The Orientation Program must be conducted on campus. All
the participants must be given credit for work accomplished.
Financial supports must be made available since the students
would not have other sources of income while participating in this
orientation.

Orientation to the Campus: Arrangements to thoroughly famil-
iarize the student with all of the college facilities (health service,
housing, food, recreational facilities, etc.)-and procedures such as
college regulation, adding and dropping of classes, filling out
forms, reading the catalogue, and registration should be explained.
It is in this manner that the Chicano student is better prepared to
cope with college life.

D. The Orientation Program should be divided into four major
categories:

1. Academic Program: Courses in cultural psychology and
English specifically tailored to teach academic skills. This can be
accomplished through group discussions, laboratory sessions con-
ducted by teacher aids and Chicano student advisors.

Individual - and group sessions can also deal with reading
techniques, notetaking methods, preparing for exams, library use
and exploring all the resources on campus such as learning labs,
reading clinics, etc.

Ideas for course content description are as follows:

a. Cultural Identity: This course can be designed to give
the prospective student a sense of confidence in expressing his
ideas. At the same time, a sense of ‘“‘camaraderia’ should be
developed. This would develop greater self-insight which would
help him confront the barriers of college life. The course can also
give a historical, social, and economic perspective of the Mexican
American in relationship to his place in today’s society. It can
deal with barrio life, barrio language and dialect, and other cur-
rent issues relevant to Chicanos.

b. Written Expression: This course can help with basic
grammar and the mechanics of writing papers. In essence, this
course can help the Chicano student express, to himself and to
others, his feelings in writtin form. Accordingly, Chicano materials
that are relevant to the student are vital to this course. This class
can also help in determining the extent of tutorial help which a

35

student might need when he begins the regular academic course of
study.

c. English as a Second Language: The student who usually
speaks Spanish at home is nonetheless expected to speak English
fluently. For these students a class concentrating on this area can
build the student’s confidence and enable him to acquire a better
command of both languages.

d. Oral Expression: Group discussion can encourage all
Chicanos to express themselves in any manner which they feel
most comfortable.

2. Guest Lecturers: They can provide the students with vari-
ous points of view on subjects which can make the academic
world less institutionalized and more alive and meaningful. Known
Chicano leaders should be invited to talk to the students on their
roles in the community, and other topics related to community
affairs.

College Resources And Supportive Services

To insure smooth and innovative implementation of support
programs, the institutions must have such structures built into its
programs so that they are relevant for Chicanos. The kind of
supportive services available to the students must be coordinated
and administered by dynamic Chicano staffs. Methods of approach
concerning the survival of the Chicano student must not remain
static. Self-evaluating mechanisms must be implemented in coordi-
nation with the Chicano student organizations. Below is a descrip-
tion of support services which must be made available to partici-
pants in support programs. It will not be an all inclusive list, but
it will include the most important areas.

Counseling: Student advisors who maintain a personal relation-
ship with the Chicano participants in support programs should be
assigned the specific duty of analyzing a student’s problem area
and designating where the student can find help. For instance, if
a student has a legal or draft problem, the counselors would then
assign him to a lawyer or draft counselor on the staff. This pro-
cedure is efficient and personal if one or two main counselors
maintain close working relationships with the Chicano students
and the staff of the support programs. The counselors should also
be available when training-programs for tutors or recruiters are
developed. For instance, the newly acquired recruiters need to know
the criteria for a student’s performance during an interview. What
should they look for? What kind of communication, verbal and
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non-verbal, existed during the interview? The recruiters who inter-
view EOP applicants should undergo an intensive training pro-
gram handled by the EOP staff and the Counseling staff.

This short intensive series aid the Chicano recruiters by helping
them to identify high potential students.

Counselors can also implement classes specifically designed to
keep a close communication with the Chicano student advisors.
Each studentadvisor who could advise up to seven students would
benefit by discussing his problems and apprehensions.

Tutor and Counseling: Tutorial problems can be developed to
best suit each student. This means that tutoring should be made
available on a one-to-one ratio for the student who needs inten-
sive, in-depth tutorial assistance. Another form of tutorial help is
the one offered through a tutorial pool. This is to have tutors who
specialize in various subjects available to the student throughout
the week. There can be supplemental services for the students. For
example, a typing pool can provide typists to type term papers,
book reports and other assigned papers for the students in order
to allow them more time to devote to their studies. The qualifica-
tions which should be considered in selecting tutors are the follow-
ing:

a. Ability to establish rapport with Chicano students
b. Expertise in the field in which he chooses to tutor

Legal services: Each college or university receives the serv-
ices of a part or full time lawyer. His main job is to counsel all
students on campus who encounter legal difficulty. Chicano stu-
dents must receive a special counselor. They can reveal many of
the barrio problems of the police records, parole, marriage dif-
ficulties, etc., to the counselor. As enrollment of Chicanos increases,
the school must hire a Chicano lawyer or be able to use the serv-
ices of Chicano law students. Rapport and understanding would
more readily develop aiding the student in solving his proglem.
In addition, the lawyer can interpret and define contracts dealing
with such things as housing, loans, etc. This must be done before
any Chicano student signs any contract.

Student Counseling Service: Academic and psychological coun-
seling are the two major areas of student advisement. The job
encompasses many roles. This is due to the fact that since the
programs are new, the problems confronting the students are rec-
ognized only to a certain degree. In other words, there are still
many unknown obstacles facing the students which the staff are
unaware of. To safeguard against the students’ facing these un-
known obstacles by themselves, someone must clearly identify
himself with the students.

Military Counseling Service: Draft problems. Another problem
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orneed of the Chicano College student thatneeds careful considera-
tion and immediate action involves the Selective Service System.
This situation is important because it greatly affects Chicano
college students. Under the 1967 Selective Service Act, the under-
graduates were “‘to be placed in the draft pool with the age group
facing maximum exposure to the draft at the time of 1) gradua-
tion, 2) withdrawal or expulsion from school, or 3) the 24th birth-
day, whichever came first.”

At first glance, this law appears to be clear-cut, but upon care-
ful examination, it is not. This same law provides for the induc-
tion of nineteen year olds first and guarantees local board auton-
omy. The latter really means that even though there is a uniform
code, each local board can apply it in the manner it sees fit. In
application, the draft boards still go by the four-year rule. That is
fine for regular admittance; however, a Chicano student’s general
progress is about one to two years slower than the average.

In order for the Chicano to catch up to the “typical” Anglo
freshman, he has to spend the first two semesters taking classes
that will help him understand the college system. This takes care
of one year of his four for demerits. By the time he reaches his
fourth year, he has used up his demerits, and he is subject to be
drafted. What is needed is a uniform code that will protect or
guarantee the Chicano student who is admitted to college under
special federally funded programs the maximum protection from
being discriminated against under the existing Selective Service
Act because he will be in school two or three semesters longer
than an Anglo.

Chicano Veterans: Chicano ex-GI Bill. This is important to the
Chicano veteran since it enables him to stay in college. Any addi-
tional money could be arranged for by the support programs in
conjunction with the Job Placement Centers.

Health Facilities: All of the various health services available on
campus should be explained and made available to Chicano stu-
dent participants in support programs. The Health Center can be
utilized especially by the student who lives away from home, since
the free services of doctor visitations, prescriptions, x-rays, and
medical treatment are offered. In addition, special insurance
policies can be offered to Chicano students who have ‘‘familia”
obligations. Special policies should be offered by the schools so
that the whole family can be treated at the center. Many of the
Chicano families, realizing that special service can be offered to
students, would find it more acceptable for their sons or daugh-
ters to attend college.

Services: To avoid negative experiences and frustration in their
first year in college, the student advisor should try to develop a
relationship and should encourage a situation in which the stu-
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dent learns from the student advisor and the student advisor also
learns from the students in the program.

To enumerate the duties and responsibilities of the student
advisor would be impossible, but in general, they can be classified
into three main areas. The three major areas in which the student
advisors are responsible when working with their students are:
1) administrative role, 2) academic role, and 3) student advisor-
student relationship.

In summary, the student advisor must always be aware of his
relationship with his student, it must not develop into a paternalis-
tic relationship. The students must be respected as individuals;
they are no different, except that they may come from a different
educational environment. Thus, the respect and trust that exists
in the relationship is one of the most important aspects of the pro-
gram.

The family’s preoccupation with meeting the basic needs for
survival has not allowed them the time or the money to seek pre-
ventive and curative health services. As a result, the student,
though he may receive financial assistance, upon being accepted
does not always have sufficient funds for the medical attention he
may need. His needs range from paying for a health examination
to getting needed prescription glasses, dental care, etc. It must be
emphasized that medical costs needed to prepare the student phys-
ically for college have been overlooked. Administrators have
assumed that the Chicano has a private doctor and the funds to
take care of his medical expenses, as well as the other added ex-
penses in preparing for school. If the student needs treatment for
something other than a common virus or chest infection, the
health center usually recommends that the student see his private
doctor or a specialist. Once the student has enrolled, he will need
a medical plan that will provide him with more than the minimal
services of the college health center.

The Housing Office must actively help the students to locate
living accommodations and arrange housing for each student.
This aspect of the support programs is very important because it
relieves the student of the arduous task of finding appropriate
housing. Chicano students will need other Chicano students around
them to maintain a comradeship. The Housing Office must make
sure that housing contracts do not mislead or discriminate against
Chicanos. Where college dormitories are the only form of housing
available the fees should be evaluated to fit the students’ needs
adequately. For example, the cost of college housing to date is
approximately $1200 a year. The student who has received the
maximum amount of financial assistance has a limited amount
remaining to pay for books, clothes, and other incidentals.

Transportation Facilities: A major problem confronting the in-
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coming Chicano student is transportation. If he is going to a
commuter school, he will need to have either a car or an efficient
bus system. Each college and university has to realize that money
will have to be made available for the transportation of these stu-
dents. One proposal is to get money to provide a work-study
program for Chicano college students to drive in car pools. A
student would get paid to drive his car 15 to 20 hours a week in
picking up and returning home other Chicano students. It is also
possible for the college to subsidize an effective bus system. RTD
or other bus lines can lease out two or three bus routes to the
college. This would enable students without a car to receive ade-
quate transportation service.

Job opportunities relevant to the development of the Chicano
community should be an integral part of Job Placement Centers.
Community job opportunities and related areas of community
development should be expanded so that the Chicano student
population receives experience in various fields before graduation.

Career Counseling: Concurrent with the functions of the Job
Placement Center are the functions of the Career Center. It offers
help to students to determine future vocational or career objectives.
The employment of Chicano counselors and trained personnel is
necessary to identify the aspirations of high potential students. The
development of his barrio and the people therein may be his
primary concern. Therefore, all job and career opportunities can-
not be looked upon from the traditional ‘‘middle-class’’ perspective.
The jobs will be means by which a people, not an individual,
can develop and prosper.

Library facilities: Incoming Chicano students should be given
individual orientation sessions specifically to help the student
when he must write term papers or book reports. Chicano upper
division students can be employed on work-study to assist incom-
ing Chicanos in this area.

Social needs of the Chicano student: The college as a whole has
various organizations and functions that are supposed to help
socialize freshman students to college life. This social life has
largely failed to interest the Chicano students, mainly because
they have not had representation of Chicanos. This area of re-
sponsibility must be assumed by those Chicano organizations that
are formed to help their hermanos on campus. MECHA, for in-
stance, wishes to bring together all Chicanos through political
action. But the political action on the campus is supplemented by
social events such as parties and fiestas. Comradeship can be
found if these organizations offer a wide variety of activities. In-
coming Chicano students are found to be at different political
levels. At the primary level of awareness, education and socializa-
tion should go together to develop the interest of the student in his:
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people and in himself.

Financial assistance: It is necessary to have a financial director
who will work directly under the support programs. This director
can have personal interviews with the students and keep a record
of the student’s money allocations. The financial director should
have rapport with the students, so that personal financial infor-
mation will not be pried out, but given without any constraint.

SUGGESTIONS: The Joint Committee on Higher Education
Preliminary Outline 1967 has shown that sutdents who are eligible
for higher education do not enter a college or university because
of insufficient financial support. The areas of financial assistance
include the expenses of the school’s tuition, fees, and general costs
of room, board, clothing, laundry, and transportation. In addition,
family obligations, due to marriage or immediate family needs,
must be considered, especially among the Chicanos. There is evi-
dence that the Chicano student maintains family ties and continues
to help financially his family throughout his college experience.
Financial assistance packages must be guaranteed from the stu-
dent’s first year to his last.

One approach to the allotment of financial aid could be the
appropriation of monies in a gradual sequence with a full grant
in the first year. For the remaining years, the financial assistance
would be 25% loan and 75% grant. The last year would be a full
loan.

The NDEA program must expand its reduction of debt if the
students are engaged in all the education-related fields such as stu-
dent teaching, barrio community work, college recruitment counsel-
ing, social work, and other related activities.

Family stipends should be provided for those dependent on the
supplementary income of the student.

The above approaches to the financial problems of the Chicano
student should remove most of the financial obstacles plaguing the
student during his college career.
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CURRICULUM

Introduction

The demand for a relevant educational experience is one of the
most important features of the contemporary Chicano cultural
renaissance. On the university and college campus, the demand for
a relevant cultural experience has taken the form of proposals for
Chicano Studies curricula. From the standpoint of an organized
curriculum, Chicano Studies means the formal, institutionalized,
and dynamic study of Chicano culture in all of its diversity and
unity. For that reason, the logical conclusion of a Chicano Studies
curriculum is a Major, or B.A. degree, in Chicano Studies.

A Chicano Studies curriculum organizes the Chicano experience,
past and present, in accordance with established cultural categories.
The unity of Chicano being is based, in large part, on the Chi-
cano heritage or la herencia del ser chicano. La herencia chicana,
as it contributes to the shaping of an individual Chicano’s per-
sonality through the living, or experiencing, of Chicano culture,
produces dialectically a sense of community. Thus, in the teaching
of Chicano Studies, formal study is designed to influence the stu-
dent’s personal experience, or identity, and by so doing reveal to
him, either by showing him or eliciting from him, the diverse as-
pects of his self and of his community. Chicano Studies should
produce, among other things, understanding of one’s self, of one’s
people, and of one’s cultural traditions.

It follows that Chicano Studies are not only academic courses,
delimited to a purely abstract or rationalistic experience, but rather
they encompass much more. Chicano Studies seek to socialize the
Chicano student by providing him with the intellectual tools neces-
sary for him to deal with the reality of his experience. The critical
dialectics of Chicano Studies are the individual and culture which
produces identity and new culture; the individual and community
which produces social action and change. Chicano Studies mean, '

¢




44

in the final analysis, the re-discovery and the re-conquest of the
self and of the community by Chicanos.

Organizing a Chicano Studies Curriculum

A fundamental question to answer in organizing a Chicano
Studies curriculum is: should the curriculum focus exclusively on
the Chicano, or on his interaction with anglo institutions? In our
view, while the latter focus is unavoidable, the primary focus
should be on the Chicano experience. Only in that way can the
Chicano understand his self, and then the world in which he lives.

Another important question to answer in organizing the curric-
ulum is how will the curriculum be structured and institutionalized?
That question is dealt with at length in the report on program
institutionalization, but some brief comments are appropriate.

A Chicano Studies Department is the best vehicle for elaborat-
ing and implementing a diversified curriculum because it provides
a qualified faculty and other departmental resources. The Chicano
Studies Department would offer courses and maintain its own

faculty, in addition to helping to elaborate and coordinate courses

and faculty resources in other departments.

A Chicano Studies Department should enable students to partici-
pate in departmental affairs, in particular, given theincipient nature
pate in departmental affiars, in particular, given the incipient
nature of Chicano Studies, in the elaboration of curriculum and
the hiring of faculty. An effective mechanism must be devised for
allowing the meaningful participation of students in certain im-
portant areas of departmental affairs, i.e., grading policies, teach-
ing methods, preparing the schedule of classes, and participating
in the hiring of faculty. All Chicano Studies departments should

establish joint faculty-student standing committees with meaningful

authority.

The Curriculum

A Chicano Studies curriculum should be open to all students on
campus. But because the curriculum is especially designed for Chi-

canos, it must take into account the Chicano student’s especial

psychological, social, and intellectual needs. In too many cases,
the Chicano student is unprepared, due to the criminally deficient
education which he receives in the public schools, for college work.
With the proper motivation and creative counseling, however, a
student can quickly overcome a deficient academic background.
Such conditions are particularly relevant to the lower-division cur-
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riculum. The lower-division curriculum should stress core courses,
seminar-size discussion groups, a tutorial team, etc.

A few words are in order on a curriculum strategy. The pro-
liferation of courses for its own sake is wrong. It is wrong because
once courses are put in a catalogue, available faculty, usually
non-Chicano faculty, will teach them. The alternative is to add
Chicano courses and Chicano faculty appointments, if not simul-
taneously, at least in close proximity. The elaboration of Chicano
curriculum should be directly linked to the appointment of new
Chicanos to the faculty.

The Chicano Studies Department will offer lower and upper
division courses. The number of courses in both divisions is re-
lated to the number of Chicano faculty. Courses will be open to
all students except for those in upper division which require special
prerequisites. The Chicano Studies curriculum involves principally
the following disciplines: Anthropology, Art, Economics, Educa-
tion, English, History, Linguistics, Political Science, Public Health,
Sociology, Spanish, and Theatre Arts. The fulcrum on which the
curriculum rests is a constellation of core courses that in their
totality provide a conceptual unity for the student. The curriculum
may be organized into three tracts: Humanities, Social Sciences,
and Education. The tracts take as their base of organization the
core courses. Tracts provide the course framework for the students’
particular interests or goals within the overall field.

The lower division curricula is the crucial area for all the col-
leges. This is because of multiple reasons. One, the obvious, is that
it is the part of the curriculum with which the largest number of
students will come into contact. It will have an impact on a larger
number of anglo students, especially if, as it is recommended, Chi-
cano Studies courses fulfill general education requirements. Most
importantly, the lower division courses will be among the first
taken by Chicano students, and this fact must be given special
consideration.

The Chicano Studies lower division divides into two sub-
divisions: culture and communications.

I. Culture
A. Chicano culture
B. Mexican heritage
C. Anglo heritage
II. Communications
A. Communication skills
B. Language
C. Literature

This general framework can be made to serve the multiple ob-
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of the instructors, content, conceptualization, etc. is counter-pro-
ductive to Chicano Studies programs. It must cease.

If the curriculum program is part of a major, students should
pe urged to pursue a double*major, or at least a very strong
minor in a traditional discipline be required. The major must
always have as a requisite Spanish as the language. The language
requirement may be fulfilled through unit credits or a proficiency
examination.

Instructors in Chicano Studies should be flexible and innovative
in the area of credit allocation and grading. The use of a hori-
zontal credit scale has attractive features. It can eliminate many of
the grading problems. In a horizontal credit scale a course is
offered with X potential credits. The student is given credit units
according to the amount and quality of his work. Also instructors
should consider credit/no credit with option for a grade for Chi-
cano Studies courses. Procedures should be developed for unit
credit for community service when the service is correlated to
course work.

Junior college, state college, and university Chicano Studies
curricula must be standardized and coordinated before difficulties
arise. The transfer of credit for equivalent courses must be facili-
tated. In catalogues, course descriptions should indicate transfer
equivalency. An obvious recommendation is that in the local areas
Chicano Studies personnel from all institutions of higher education
meet periodically to coordinate the curriculum.

The goal for Chicano Studies is to provide a coherent and

socially relevant education, humanistic and pragmatic, which pre-
pares Chicanos for service to the Chicano community and en-
riches the total society. Students will be prepared to work and live
for the purpose of realizing political, social, and economic change.

jectives of Chicano Studies for lower division. It would provide the
curriculum vehicle for affirming identity and developing an in-
depth appreciation for the cultural heritage. Moreover, it provides
a forum for facts and ideas to sensitize students to the historical
and contemporary situation of the Chicano community and the
{ diversity of its roots. The communications courses develop written
and oral skills in both Spanish and English by methods particu-
larized for the needs of the Chicano students. Such courses must
use a content directly related to that of the culture courses. The
lower division frame takes into consideration the possibility of
fulfilling general education requirements for any student. The staff
for the lower division courses should be chosen with the multiple
aspects of lower division in mind; these courses should exclusively
be taught by Chicano Studies Department faculty. In order to give
Chicano Studies students latitude for fulfilling other requirements,
the number of courses is small; however, the intensity should be
high if the courses are to accomplish their purpose.
As stated, upper division curriculum is organized around re-
quired survey courses and provides an option of three tracts for
the student. These courses are:

. the history of the Chicano

. the economics of the Chicano

. the psychology of the Chicano

. the sociology of the Chicano

. the literature and folklore of the Chicano
. politics and the Chicano

. education and the Chicano
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A simple and controllable pattern for upper division is possible
without recourse to the exotic and questionable. For Chicano
Studies, in each particular discipline, there must be a survey
course of 3 quarters or 2 semesters, an undergraduate special
studies seminar, special studies for individual work, and a one
year graduate seminar focusing on the Chicano within the context

of the particular discipline. To make the preceding clear: Proposal for Curricular Change

TO: Vice President for Academic Affairs
Council of Deans and Division Cairman
Curriculum Committee

History.
1. History of the Chicano in the Southwest
2. Undergraduate sem